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Welcome

Welcome to The Chicago Guide for Teaching and Learning in the Arts. In your hands, it will
become a powerful tool for teaching the arts and for transforming the lives of your
students.

Back in the day, when I was at Wells High School in the middle of Chicago’s inner city,
we not only had a symphony orchestra but also a marching band, a concert band, and a
jazz band. We had ballet classes, modern dance classes, fine arts classes and industrial
arts classes. There were choirs as well, one for girls, one for boys and a mixed choir.
In other words, there were multiple ways for kids to express their creativity and expand
their cultural knowledge. The highlight of our lives was when these classes came
together once a year—sometimes twice a year—to put on community performances.

The musicians played, the fine arts classes designed the scenery and the industrial arts
classes built the sets—the whole school got involved!

The opportunity for students throughout the city to have these kinds of rich
experiences is now within our reach. With the publication of The Chicago Guide for Teaching
and Learning in the Arts, arts education in the Chicago Public Schools takes a giant leap
forward. For the first time, arts specialist teachers, general classroom teachers, school
administrators, and arts partners have a common framework for a comprehensive
education in visual arts, music, theater, and dance for grades pre-K through 12.

I think the ancient Greeks got it right: we must teach the whole student, not just
concentrate on certain aspects of the personality. When the arts are part of a student’s
education, an alchemy of sorts turns lesser thought into superior philosophical
inquiry and unbidden spirituality. For what transpires between the arts teacher and
the student, and between the students and their individual spirits, is nothing short
of magic.

Sincerely,

Frariassy s

Ramsey Lewis
Pianist and Composer
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INTRODUCTION:

Public School Arts
Education at the Crossroads

National Standards and Local Cultures in The Chicago
Guide for Teaching and Learning in the Arts

The Chicago Guide for Teaching and Learning

in the Arts is a plan as well as a map.

Like any good guide, it leads the user

to places and potential experiences
meant to illuminate and inspire. Our
itinerary takes us to arts resources in
Chicago and our vehicle is the Chicago
Public Schools (CPS)—the first public
institution encountered by the vast
majority of children in the city. The
destination is clear. We want to direct
our children to arts experiences that
enhance their natural abilities to express
themselves creatively. Now, how does the
Guide accomplish its goals?

The Guide has been developed by the
Office of Arts Education, the first
K—12 arts education curriculum office
in the Chicago Public Schools that
encompasses four arts disciplines:
music, visual arts, theater, and dance.
The current debate in public education
that focuses on reforming national
standards, particularly in reading and
math, has influenced our approach.
‘We hold that individual schools and the
school system should be as accountable
for student learning in the arts as they
are for learning in other curriculum
areas.

Implementing this conviction presents
a challenge. How do we construct a
new approach to arts education—one
that engages all the stakeholders in a
common agenda that focuses on large-
scale improvement and greater quality
arts education opportunities for all
students?

The Guide is our attempt to codify

a rigorous but flexible approach

that can work for all arts educators
serving the schools. Within four
strands—Arts Making, Arts Literacy,
Interpretation and Evaluation, and
Making Connections—content and skill
development are sequentially ordered
and aligned with existing national
standards. An awareness of the vast
differences in developmental abilities
encountered in every classroom is also
reflected in this approach.

Chicago offers an immense array of
resources that can support children

who study the arts in the public school
system. Local cultural and professional
arts communities, as well as well-trained
teachers, are among these supports, and
all can help students to advance across
benchmarks in the arts as they move

up the grades. We expect students to
graduate knowing not only about the
cultural history of these arts but how

to sing tunefully, draw competently,
move gracefully, and act expressively.

We expect no less than this, given the
opportunities that can exist for every
child in a twenty-first century American
public school when the will and mutual
respect is there to align resources for the
task.

The Guide is our contribution from the
curriculum standpoint. It is intended to
be a living document with information
that users will build on, refine, and
extend as they apply it to practical
experiences related to arts education.

2 PUBLIC SCHOOL ARTS EDUCATION AT THE CROSSROADS



Schools are the crucibles of public
culture. The Guide is a tool to bring
about the common agenda for engaging
the many arts education stakeholders.
They are the school leaders, classroom
teachers, credentialed and endorsed
arts teachers, teaching artists, parents,
funders, and college arts educators who
care deeply about arts education.

* Principals can use the Guide as they build
a curriculum leadership team for the
arts. The team should include an arts
specialist who can advise on strategic
arts program design and partnership
issues.

* Classroom teachers can turn to the Guide
when they design interdisciplinary
projects that not only attend to
students’ skill competencies in the arts,
but also accomplish larger curricular
goals in social studies, math, science,
and literary arts.

Credentialed and endorsed arts teachers can
use the Guide as they move students
along a path of accomplishment and
appropriate evaluation.

Visiting teaching artists, the talented
practitioners who work directly

with teachers and students in

schools, can use the Guide to enhance
their understanding of the larger
educational goals of the CPS arts
curriculum. They can rely on the

Guide for valuable ideas as they design
projects and prepare to teach units and
individual sessions.

The funders of arts education and
parents of arts students will discover in
the Guide evidence of the system-wide
commitment to arts education as a core
curricular area. That commitment
becomes district policy as the arts move
to greater visibility in the educational
landscape. The learning that takes place
in the band room, the art studio, the
dance class, or the theater is critical
learning for all students in the twenty-
first century world economy. College
arts educators will build curriculum
for their teaching—training programs
premised on these expectations.

The vibrant cultural community in
Chicago is poised to invest in this work
with a new and more intense level of
engagement. There is great need for
coordinated efforts to ensure that
every child in the system, regardless

of neighborhood, can enjoy the
opportunity to shine as an arts learner.
Given the proper nurturing and
resources, all children can succeed in
this endeavor and graduate from the
Chicago Public Schools as expressive,
confident life artists. That is our
destination. The Guide is our map.

David Roche, Ph.D.
Director

Office of Arts Education
Chicago Public Schools
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Vision

“To neglect the contribution of the arts in education . . . is to deny
children access to one of the most stunning aspects of their culture and
one of the most potent means for developing their minds.”

—ELLIOT W. EISNER, PROFESSOR OF EDUCATION AND ART, STANFORD UNIVERSITY

Arts education is not a luxury, but an
essential and critical part of every child’s
education.

In fact, arts education has been affirmed

by federal policy, the State of Illinois,
and the Chicago Public Schools to be
an integral part of education, standing
on equal footing with language arts,
mathematics, science, and other core
subject areas.

To truly understand the value of arts
education, educators go beyond policy
statements to witness its impact on
student learning firsthand. Over time,
many observe that although not every
student of the arts achieves mastery

in a discipline, many are likely to
emerge as leaders of their class. Arts
education helps students understand
the world with greater complexity and
sophistication. Through arts education,
students develop their imaginations

as they learn to communicate

through complex symbols. They have

opportunities to improve judgment and
decision-making skills by discovering
multiple solutions for problems.

A broad education in the arts reaches
the whole student, and this motivates
the student to achieve. Music engages
students in thinking about and
organizing sounds; drawing, sculpting,
and other visual arts develop spatial
acuity; the study of theater strengthens
memory through repeating stories

and memorizing dialogues; and dance
builds motor control, awareness of the
body, and directionality. Through this
curriculum, students have opportunities
to construct meaning through dance
making, music making, theater making,
visual art making, or creating within
other art forms. Emerging from their
arts studies, students have a new lens
through which to understand and
interpret the world.

Studies link arts education with overall
academic achievement. For example:

* Students who study dance score higher
than non-dancers on measures of
creative thinking, especially in the
categories of fluency, originality, and
abstract thought.

Low-income students involved in
orchestra or band are more than twice
as likely to perform at the highest levels
in math as their peers who are not

involved in music.
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* When compared with students who lack

arts instruction, high school students
with multiple years of arts classes
outperform their peers in both the
verbal and math portions of the SAT.

Benefits for Individuals and the
School

Students who struggle in other academic
areas often shine in ways they never
have before when they participate in
arts experiences. Through the arts,
these students encounter unique
opportunities to build expressiveness,
teamwork, and self-esteem. These
new challenges also help students
develop critical and abstract thinking,
observation, innovation, analytical
skills, and information retention.

All students benefit from honing the
higher—order critical thinking skills
required for many types of learning

throughout the school day.

Studying the arts can improve more than
just academic achievement. Studies show
that students exposed to the arts develop
empathy and self-control. They also
learn conflict resolution skills, are more
tolerant of others, and develop respect
and appreciation for other views and
perspectives. A student population with
these skills and attitudes enhances both
the climate of the classroom and the
school as a whole.

Arts Education and Arts Careers
An arts education is also vital for
students who plan to pursue a career in
the arts. By participating in sequential
arts instruction at the primary level,
students have the foundation to be
successful in arts-intensive programs in
high school. Continuing through the
secondary level, interested students can
aim at a wide range of career options,
including:

+ Academic arts careers, such as certified
teachers, professors, and teaching
artists

* Careers as performing and studio
artists

+ Technical and administrative careers
in the arts
Arts Education and the New Global
Economy
Our nation depends on a workforce
prepared for the challenges of a twenty-
first century globally competitive
economy. For the technological,
scientific, and service-based jobs of
the future, workers need the ability to
access information and use it effectively
to solve important problems. They also
need increased ability to communicate
and to collaborate. Yet, in the United
States, a majority of employers reported

difficulty in finding applicants that
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demonstrate creativity and innovation,

traits they rated as highly desirable for

success.

According to the U.S. Department of
Labor, the arts build the “foundation”
skills—creative thinking, problem—
solving, collaboration, and self-esteem—
needed to meet future employment
needs. In schools that provide
sequential, consistent instruction

in the arts, students are developing
critical skills that are highly valued and

necessary in the workplace.

AVision for Arts Education
in Chicago Public Schools

The Office of Arts Education (OAE)
was established in 2006 as a public-
private partnership to deliver high-
quality, standards-based, and consistent
arts programming to students within
Chicago Public Schools (CPS). Since
then, OAE has worked with schools,
CPS teachers, and partnering arts
organizations to develop students’
abilities to understand and appreciate
all art disciplines, including visual

arts, music, theater, and dance.
Additionally, we provide ongoing
professional development to arts
educators, opportunities for teachers
and principals to network and share
best practices, assistance to schools and

arts organizations in selecting partners,
management of city-wide assessments,
exhibitions and special projects, and
development of innovative programs
that provide arts instruction in new and

effective ways.

As the central focus of our work, the
OAE has collaborated with educators,
grantmakers, and other community
partners across the district to develop

a vision for providing a rigorous,
sequential, and standards-based arts
education to all Chicago Public Schools
students. The Chicago Guide for Teaching and
Learning in the Arts is the culmination of
this combined effort. School leaders,
arts specialist teachers, general
classroom teachers, and arts partners in
the Chicago Public Schools can turn to
the Guide and find a common framework
for creating curriculum and lesson
plans, organizing arts activities and field
trips, and planning residencies. The
following curricular goals, which are
articulated in the Guide, are the tenets of
our vision for arts education at CPS.

1. Every child in every Chicago public
school receives a comprehensive
education with a core curriculum that
includes high quality instruction in
the arts for grades Pre-K through 12.

OAE believes that opportunities to
learn the arts, both within and outside
of the classroom, are an essential part
of a child’s education. This valuable
instruction can be delivered by general
classroom teachers and certified arts
instructors as well as by partnering
with arts organizations. Because many

high quality opportunities exist beyond
the dismissal of school each day, OAE
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supports a variety of quality programs

that take place in school, before and
after school, and during weekend and
summer programs. To assure that
instruction is ongoing and consistent,
OAE also maintains that students’
exposure to the arts must begin in the
earliest grades and continue throughout
their years at CPS. Ultimately, our hope
is that through this exposure all students
will develop a lasting awareness of their
own creative abilities and maintain a
lifelong engagement in the arts.

2. Instruction in the arts follows
a developmentally appropriate,
sequential curriculum based on a
scope and sequence for arts learning,
beginning at the primary grade level.

The OAE believes that a high quality
sequential arts education begins with a
scope and sequence of skills in the arts
disciplines that details what students
are expected to know and do in the arts.
This curriculum teaches the following
ways of understanding the arts:

* Art Making Teaching students to
understand studio skills, practices, and
performance techniques in the arts

* Arts Literacy Teaching students the
language and vocabulary of the arts and
to express ideas and meanings in their
artwork

* Interpretation and Evaluation Teaching
students to reflect on, and to evaluate,
their own artwork and artistic process,
and that of others

* Making Connections Teaching students to
understand the interrelationships of
the various arts and the relationships
of the arts to other academic subjects,
diverse cultures, careers, and life
experiences

3. A minimum of one full-time arts
specialist teacher is present in each
school, and is part of the school’s
leadership team.

An endorsed arts specialist teacher is
the foundation for high quality arts
instruction in each school. In addition
to working with the leadership team,
the responsibilities of the arts specialist
teacher-leader include monitoring
after-school arts programming,
coordinating with arts partners to
ensure alignment, quality, and learning
content consistent with district goals,
building in-school assessments and
coordinating school participation in
city-wide assessments and exhibitions.

We look forward to actualizing

this vision through our work with
schools and with the wider Chicago
arts education community. Working
together, we will strive to elevate the
role of arts instruction throughout the
Chicago Public Schools. We passionately
believe that an education in the arts
serves not only to enrich all students
as individuals, but offers a necessary
element of a high quality education for
the twenty-first century global citizen.
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Instructional Planning
for Axts Education

Offering students a developmentally
and sequentially balanced instructional
plan is a key goal for teachers in all
curriculum areas. To help arts educators
meet that goal, the Guide provides a
scope and sequence for each of the
music, visual arts, dance, and theater
disciplines.

A scope and sequence of instruction

is a critically important tool for
effective teaching. It defines a

clear arc of learning that spans the
whole curriculum area and all grade
levels. When planning instruction,

arts educators can use the carefully
constructed framework in the Guide

or choose others that are available.

The scope and sequence they rely on
must show concepts their students

are expected to know and skills their
students are expected to perform, as
well as the developmentally appropriate
sequence in which they will learn them.

Scope and Sequence
bavr Limemcy (FRPETTONGBRRROY v cossecrions

The scope and sequence not only
ensures that instruction will provide the
full range of knowledge for the current
year, but also lays the foundation
required for students to succeed in

the following year. Organized by grade
level, Pre-K through 12, each scope
and sequence in the Guide identifies
achievement benchmarks for these four
main strands:

Arts Making By performing or creating
and constructing new content, students
actively engage in an arts discipline.

Arts Literacy Students become literate
in the terms, vocabulary, and symbols of
the arts discipline. They use those terms
to express their ideas while engaging in
arts making activities and instruction.

Interpretation and Evaluation
Students interpret new ideas through
their arts making. They learn theory and
criticism of an arts discipline and use
those criteria to evaluate art and express
new insights.

Making Connections Students
connect creatively to other arts
disciplines and other academic

content areas. They increasingly make
connections between the arts discipline
and history, culture, careers, and their
personal lives.

Each substrand is labeled with
corresponding grade-level state and
national standards of learning. These
standards are also shown as a list
alongside the scope and sequence.

8 INSTRUCTIONAL PLANNING FOR ARTS EDUCATION



Arts educators use different approaches
when they incorporate the wealth

of information from the scope and
sequence into their teaching practices.
The annotated templates for unit and
lesson plans that follow here, as well as
the sample lesson plans at the end of
each discipline section in this guide,
can be used as models for effective
instruction.

These models illustrate how the strands
and performance indicators in the
scope and sequence can be flexibly
adapted or combined to accommodate
students’ varying needs. For example,
Grade 1 students learning visual arts can
identify and use secondary colors in a
tempera painting (Arts Literacy and Arts
Making) and then discuss whether their
paintings mirror reality (Interpretation
and Evaluation). These models guide
educators to think ahead about the tools
and resources needed to carry out each

lesson.

Assessment Strategy

Dance Lesson Plan a rabric
ss _Dance Grade 375

Teacher Name Cla

evton Tile £ —

e Ot 1 T Neoded 20 /nles

startpate 9C6

s ard create dapces that deponstrate these,

Objectives Explore spac .
Facilities Needed - -

i Music can be
Materials Needed 5
oty 2.5y 20 B20; Ny 223

Standards Addressed Z 25:A(20 2.5, 26

Check each strand of the scope and sequence addressed in this lesson
alvation/Interpretation

omemiaing o Dance Leracy o Evluaton/nerprtato

of Making Connections

& e Wrap-up/Cool Down___
WarmupActwities — et
i cract a et Sagerce of 32 counts ¢ can be done ot dffirert
S o v Forssard high, bk o sidetoride cod €411 11 e stus
utar path, Seudants then learn and perforon @ partner 3 7 e

Teacher Reflections

Clarderds write their rames in the dir using vaicus bty s
opect the process wi er
eterting positions. €l
ws the Tygest letters pos:
e stuade

Shyecriting

25 cor

Symmetry, ad a5y
Space with ot

Support their
used in lecrning

it o iy et

 Dntagpation of Skils From her lessons

e stotdents discuss the
lly interesting

recoyize movement preferences

oht worked: Stedents part
dutring the warmsip. Almest|

Wit raeds imprevemert: S

Found viseally interesting
Next steps: Contintte space

o 2o not

Benchmarks and learning standards
alone do not ensure student
achievement. Asking, what will

success look like? is a way to begin

the assessment planning process.

The sample lesson plans also feature
assessment strategies, which can be used
before, during, and after instruction.
Pre-assessments offer opportunities

to gather valuable data about students’
interests and learning styles, which

can make teaching more effective. To
ensure coverage, check off benchmark
descriptors on the scope and sequence
or mark the date when each learning
descriptor has been taught and
assessed. This process leads naturally to
reflecting on assessment and modifying
instruction as needed.

o ik it iy ey ot some diies
ard Chink abocct why they fotnd seme

s ot o discecss which parts

5 will help them begin Zo

e perforing mest. T

Building A Dance Unit Plan

Teacher Name __
Grade
Unit Tit:

Class/Course:

Stop Date This Unit Covers:

Theme(s):

Duration of Unit: Start Date __

Dance Literacy
SPECIFIC ACTVITIES

Standards/Benchmarks Addressed

ASSESSMENT STRATEGIES:
] Muitiple Intelligences/Learning Styles Addressed:

Modifications for Special Needs

Goals/Objectives: Dance Making

SPECIFIC ACTIVITIES:

ASSESSMENT STRATEGIES

Unit Materials /Resources Needed:
Pre-Assessment Strategy
Interpretation and Evaluation Activities

SPECIFIC ACTIVITIES: ASSESSMENT STRATEGIES:

Dance Activities
SPECIFIC ACTIVITIES:

Making Connection Activities

SPECIFIC ACTIVITIES: ASSESSMENT STRATEGIES:

Warm-up Activities

Teacher Reflections About the Unit

Follow-up/Next Steps

INSTRUCTIONAL PLANNING FOR ARTS EDUCATION 9



Building a Unit Plan

The template below is a suggested model for incorporating information from an
arts education scope and sequence into an effective unit plan.

a Standards and\
Visual Arts Unit Plan Benchmarks

Class/Course:

TeacherName _  ———

Grade: Duration of Unit: Start Date End Date
Theme:

Use the Scope and
Sequence to determine
the standards and
benchmarks you will

)cover during the unit. j

* Modifications and
Accomodations

UnitTitle: .~

Objectives:

Standards/Benchmarks Addressed:

Multiple Intelligences/Learning Styles Addressed:

Modifications and Accommodations for Students with Disabilities:

Consider what your students
with disabilities will require
and what will help them be
successful during the unit.

* Multiple
Intelligence

Plan activities Materials/Resources Needed:

that address your

students’ multiple Bell Ringer Activity . — 5
intelligences or M
learning styles. ; : : :
| | 10
M
C’ Warm-Up or\%
Bell Ringer
Activities

Pre-Assessment Strategy ¢ o
Jot brief descriptions S S \
of activities that will *

engage students Pre-Assessment Strategy
?onrdI:arreriljiig Een P_Ian a pre-assessment activity to
& j discover students’ readiness for
learning the standards and for
participating in the arts making
activities. Use the information to

modify instruction.
Art Making Strand  \ -

Performance Descriptors Addressed I

ENT ACTIVITIES: ASSESSMENT STRATEGIES:
STUD :

10 BUILDING A UNIT PLAN



Arts Literacy Strand

Performance Descriptors Addressed
STUDENT ACTIVITIES:

ASSESSMENT STRATEGIES:

N

* Activities that
Tie to Strands

As you plan, organize
activities to address
learning descriptors
in the four main
Interpretation and Evaluation Strand Z:Zn;lzi::: chodpe
assessment strategies

and modify instruction
STUDENT ACTIVITIES: ASSESSMENT STRATEGIES: based on the outcomes.

Performance Descriptors Addressed _

Making Connection Strand

Performance Descriptors Addressed

STUDENT ACTIVITIES: ASSESSMENT STRATEGIES:

Teacher Reflections About the Unit

BUILDING A UNIT PLAN 11



Building a Lesson Plan

The template below is a suggested model for incorporating information from an arts
education scope and sequence into an effective lesson plan. Sample lesson plans
appear at the end of each arts discipline.

Multiple
Intelligences

*

Adapt the lesson plan
to meet students’
varying needs.

Theater Lesson Plan

Grade
Teacher Name Class

Start Date Time Needed
I —————

Lesson Title

Objectives
. .
ultiple Intelligences/Learning Styles Addressed

odifications and Accomodations for Students with Disabilities

Refer to Standards Addressed

information from
tTTleinLin;LEL?nt},e Check each strand of the s , o
VOELE el BRIE o o Theater Making  Theater Literacy f Evaluation/Interpretatio
your lesson. Then
set objectives.

O ) WarmupActivity

cope and sequence addressed in this lesson.
# Making Connections

() main )

* Activity

* Start The Lesson Well-planned
activities
What will you need to prepare for the incorporate
lesson? Which warm-up activity will student
tie closely to the main activity and interactions
make instruction more effective? Add that address
discussion questions that set the one or more
environment for the main activity. J standards and
& strands.

Main Activity

12 BUILDING A LESSON PLAN



Assessment Strategy

* Teacher Reflections

To support a focus on goals and
outcomes, record observations
and insights during and after
the lesson, including ideas from
teaching partners.

Teacher Reflections

N

* Assessment
Strategy

Note any modifications
or plan how to assess
the outcomes of
instruction. Then adapt
approaches based on

assessment.
\C J

Follow-Up/Next Steps

7 )

¢ Follow-up/
Next Steps

Stop to plan a follow-
up when your ideas
are fresh. Add to
your expectations of
learning outcomes

for these ideas.
) —~
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Developing An
Assessment Plan

Overview Assessment Strategies and Tools

The Office of Arts Education advocates

the use of authentic assessment,

Assessment is a process by which
teachers, administrators, and parents

connect evidence of student learning which favors strategies that reflect

with particular content standards or more complex learning and creative

learning outcomes. It typically falls into experiences. While all authentic

one of two broad categories: assessment assessment strategies must meet the

for purposes of accountability or criteria of fairness and accuracy, they

classroom assessment. When schools are have different purposes and can be used

held accountable for student progress at different points of the instructional

at the district, state, and national levels, process, as shown in the chart on page

they use assessment that results in 15. The suggested authentic assessment

hard-data scores, grades, and rankings strategies that follow are only a few of a

to measure that progress. In the wide variety of activities that can be used

classroom, teachers who seek diagnostic to reflect student learning.
information to guide and modify their .
) ) gy fy Arts education asks students to explore
instructional approaches use samples of . .. ) L.
) i their creativity while they solve artistic

student work to provide that ongoing .
] problems. Therefore, an assignment

assessment. The Guide focuses on .
or performance task—whether it is to
classroom assessment, the more hands- .
o . compose a melody, paint an abstract,
on and individualized approach that has .
. . . create a new dance routine, or perform

arts education learning standards as its .. .
) an original play—often requires a
foundation. . )
teacher to judge results that vary widely

How to Assess Arts Learning from student to student. To aid in

To track student progress most making judgments that have accuracy
effectively, arts educators develop an and reliability, teachers can use a rubric
assessment plan before they teach a to track students’ success in meeting the
concept, skill, lesson, or unit. At the content standards, while still allowing
start, they explain to their students what them to express themselves creatively. A
the content of the assessment will be

and the method of the assessment. They

keep these questions in mind as the
P q y

rubric is a performance-scoring scale
that lists multiple criteria and specific
values for performance levels, such
plan assessment: as numbers or a range of descriptors
ranging from excellent to poor. For

*+ What exactly am I assessing?

samples of scoring rubrics for the four
° HOW can my Students best demonstrate arts disciplinesy see Appendlx’ pages

understanding, knowledge, and skills? 244—247.

- How does evidence of student learning
align with the standards?

« How can I best let students know how
their work will be evaluated?

« How can I use the results of assessment

to improve classroom instruction?

14 DEVELOPING AN ASSESSMENT PLAN
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N

Type of Authentic
Purpose When to Use Assessment
Assessment -
Strategies
Pre-assessment to assess prior knowledge, before » small-group sharing
which is a combination of the instruction of past experiences
learner’s pre'eXiSting attitudes, . Sma”.group games
experiences, and knowledge of
a given concept or skill ’ whole-class. s.h.ow-
' and-tell activities
» use of graphic
organizers such as
K-W-L charts
* questioning
Formative to inform instruction in order at various * review/warm-up
Assessment to bring about a higher level points during activities
of student understanding and instruction - performance
learning; most common type assessment
of assessment in the arts
classroom. - student self-
assessment
* peer feedback on
presentations and/or
performances
Summative to gauge students’ grasp of after instruction < portfolios
Assessment standards and performance - written compositions
descriptors taught within each . ‘
of the four strands; based on per.ormances
rubrics aligned with clearly * recitals
preset goals and is often used + exhibitions
to demonstrate accountability
required at the school, system, or
state level.

L

\

The following assessment approaches
can be used for the purposes of pre-
assessment, formative assessment, and

summative assessment.

* Traditional standardized test items have two
basic forms: selected response and
constructed response. They may
appear as a series of items linked
to a particular theme or concept.
Alternatively the items may have no
specific relationship to each other.

* Performance-based tasks are those in which
students create a work of music, visual
art, dance, or theater. These tasks may
be structured within the framework of

an overarching theme or concept, or
they may exist as discrete tasks. They
are often accompanied by a writing
assignment that describes, explains,
and interprets specific aspects of the
product or performance.

Long-term tasks are those that require the
creation of a long-term product or
performance. They apply most often
when it is important to assess not only
the final product or performance but
also the procedures and strategies
students used, and the multiple
solutions they explored, as they created
the project or long-term task.
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Elements of a Quality
Music Program

The lifelong rewards of a quality music education may be too great to measure. But

the elements of a good program can and should be measured to ensure every student

has the opportunity to succeed. A good music program requires ample room for

rehearsals and performances, high-quality materials and instructors, clear goals, and

ongoing program evaluation. Below, you'll find a detailed list of the elements of a

quality music program.

Dedicated music rooms. A quality
music program needs space of its own.
In smaller music programs, a single
room may be shared by various music
ensembles. The room should contain
storage space for instruments and other
equipment. If available, a second room
may be dedicated to general music
classes and chorus. That room should be
equipped with a television, DVD/DVR
player, and CD player. Ideally, a third
room would be provided for a piano
laboratory. In larger school programs,
there may be separate rooms for band,

orchestra, chorus, piano laboratory, and
general music and theory classes. Each
room should contain storage space as
well as a television, DVD/DVR player,
and CD player. Ideally, both elementary
and high schools would have practice
rooms and computers equipped with
up-to-date music software.

High-quality instruments,
textbooks, and recordings.
Elementary school programs should
supply a set of general music textbooks
for K-8 classes in addition to beginning
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band and orchestra books. A well-
stocked library may contain 100 band,
orchestra, and chorus arrangements,
and the instructor should seek to

add new arrangements every year.

In addition to standard band and
orchestral instruments, percussion
equipment for a marching and/or
concert band and supporting materials
such as reeds, rosin, mouthpieces,
extra bows, and uniforms (including
rain gear) would be supplied. Quality
high school programs will include an
acoustic piano in the band, orchestra,
and choral rooms (a small grand piano
in the choral room is ideal), an electric
piano, guitar, and bass with amplifiers,
and a drum set with hardware. A well-
stocked high school music library would
contain I00 arrangements each for
jazz band, jazz combo, concert band,
marching band, and orchestra, with new
arrangements added every year.

A certified music teacher or
teaching artist. Music staff should
be certified and endorsed in music
while teaching artists preferably have a
minimum of two years of college music
education and experience teaching in a

classroom setting.

Dedicated, consistent class
periods. For optimum results,
elementary teachers should teach their
classes on a weekly schedule, seeing
every grade/class a minimum of once
per week. Elementary and middle school
teachers should be allowed two prep
periods per week as well as a daily lunch
period. High school teachers should
have five periods of daily classes in all
music offerings, one hour per class,
five days per week. For best results,
performing ensembles should also have
rehearsal time incorporated into their

daily school schedule.

Clearly defined goals. The instructor
should set realistic goals and have a
command of best practices in classroom
management and teacher-student
relations. Successful teaching artists

develop a schedule and learning goals
in dialogue with school personnel.

In both elementary and high schools,
performance ensembles such as band,
orchestra, and chorus are classified as
beginning, intermediate, or advanced.
At both grade levels, performance-
to-classroom ratio begins at 10:90

for beginners and elevates to 40:60

for intermediate. While advanced
elementary ensembles should strive for
a 50:50 ratio, high school ensembles
should strive for a ratio of 70:30. In all
cases, students should perform at school
events and concerts, community events
outside of school hours and, where
possible, in state and local adjudicated
events.

Ongoing evaluation and
accountability. Ratings of music
ensembles at state and local events can
serve as valuable assessments of a music
program’s success and of what work
needs to be done to make the program
more effective. Individual student
progress may be assessed via written and
performance assessments determined
and administered by the classroom
teacher and via solo performance in
state and local adjudicated events.

Funding and support from the
school and the community. The
budget for a successful music program
comes from a school’s internal
accounts and activities, including
student fees, performance fees, and
fund-raising. Funding may also come
from discretionary funds from Local
School Councils. Grants from various
philanthropic organizations are also
available. Parent booster clubs are
also a good source of funding; parent
involvement has been essential to the
success of many music programs.w

e

((

O

[m]

[m]

for quality music
programs:

A commitment to
artistic excellence

School, community,
and parental support

Sequential, standards-
based lessons

Experienced,
highly motivated,
credentialed teachers

In-school funding for
instruments and texts

State-of-the-art
rehearsal rooms and
storage space

Appropriate class size

Scholarship and career
opportunities

Travel opportunities to
musical events
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Best Practices for
Music Teachers

Veteran teachers, novices, and teaching artists alike may find that their students will benefit from these practices.

Be Prepared Use unit and daily
lessons to get ready for class and
determine which standards you will
teach (See pages 62-65). Make sure

all necessary sheet music and/or lyric
sheets are printed out before class. If
there are different parts to a particular
piece of music, make sure the parts are
predetermined and you have a good idea
about which students will perform which
parts. If instruments are required—
whether they are simple percussion
instruments or recorders—make sure
they are clean and ready to use.

If recorded music is on the agenda,
make sure you have a working CD player
(or other playback device) and the
necessary recorded music. Be sure to

set up materials beforehand in such a
way that you (or the students) may easily
retrieve what you need during a project.

Make it Fun and Educational at
the Same Time Your goal is to instill
a knowledge of music in your students,

but learning can and should be fun, too.

You are serious about teaching music but
you don’t always have to make the material
serious. Music is enjoyable. Strive to
make learning about music enjoyable,
too. Your enthusiasm can be contagious.

Repeat, Repeat Students, especially
younger children, thrive on repetition
and even enjoy it. Having students
perform a piece they learned in an
earlier class gives them an opportunity
to practice and to show what they've
learned. Introduce new material as
appropriate, but remember to circle
back, too.

Stay Active Students learn by doing.
To young students, music means
movement. Integrate “action songs,” in
which students perform gestures that
correspond to music. At the high school
level, have students notice how their
positions and movements affect their
technique and how audiences might
react to these physical cues.
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Be Your Own Critic If a lesson or
activity isn’t working the way you
intended, think about how you might
change it. Don’t get stuck in comfortable
habits. Music is about creativity, and good
creative thought is constantly evolving.

Praise Often As students get older
they become more self-conscious
about how they appear to others—

how they look and sound, how they
perform on instruments—so make
sure to praise students when they make
progress. Encouragement and positive
reinforcement help children learn and
appreciate what they are learning, in
every grade and at every skill level.

Promote Self-Expression Choose
projects that help students reflect on
who they are as people and as musicians,
and when possible, let students make
choices themselves.

Require a Music Folder Have
students use one folder to hold their
classroom notes, music notation,
work sheets, and other information.

They should think of the folder as an

important and necessary resource.

Create an Inspiring Classroom
An interesting, attractive classroom
environment will motivate and inspire
students. Be creative. Have music
playing on a CD player as students
enter your classroom. Visual or other
stimulation is also effective. Display
an attractive bulletin board or posters
both with visual references for class
and inspiring images related to musical
performance.

Introduce Various Genres of

Music Expose students to different
music genres and styles using
recordings, live performances, and
presentations by visiting teaching artists.
Help them understand that each genre
or style has its own properties, and
discuss how different musicians use
those properties to their advantage.
Consider your students’ diverse cultural
experiences and introduce them to
music that reflects and celebrates those
experiences.

Encourage Family Involvement
Communicate with parents and
guardians regularly to create a
partnership that reinforces the

importance of learning.

Incorporate Themes Develop
projects that connect to engaging
themes appropriate for your grade

level. Choosing themes that connect to
student experiences helps motivate them
and supports critical thinking.

Provide Performance
Opportunities Give your students
ample time to perform their music

for others, whether simply in your
classroom or in a larger setting,

such as an assembly. Encourage

students to participate in non-school
performances, through community
organizations and in less-formal settings
with their peers, friends, or family.

Teach Students How to Listen to
Music Students often have trouble
engaging with the music they hear
because they don’t know how to respond
to it. To help students appreciate and
evaluate music, give them the vocabulary
needed to describe what they hear.
Encourage them to listen actively. Also,
prepare a set of questions that students
can ask themselves every time they hear a
work of music.

- Is the music simple or complex? How
do you know?

+ Which features of the piece stand out?
+ Which instruments are being used?

* Which instruments are being
featured more than others and why?

+ How does the music make you feel?
What mood does it create?

+ If you had written or performed this
piece, how would you feel about it?
Would you change anything about it?
Would your changes change any of

your answers to the questions above?

Keep it Simple Activities and
assignments should be challenging,
but be careful not to cover too many
concepts at once. Teach one thing at a
time and the learning will stick.
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The Developing

Music Student

PRE-K to 2

For most very young students, being in a music class is a new experience. They are

likely to be excited or nervous about what’s expected of them. Focus their natural

energy and enthusiasm on simple, highly structured activities that involve plenty of

movement and games while guiding them to focus on the music itself. The following is
a quick look at the behaviors you are likely to encounter.

Pre-kindergartners
Pre-kindergartners are usually adjusting
to their first “classroom” setting, which
may increase their naturally high levels
of energy. At times they may find it
difficult to sit or stand quietly, as they
often have a tendency to fidget and
speak out. Language is relatively new

to them, and they enjoy expressing
themselves in words. They learn best
through their own play, and particularly
enjoy simple activities that use music,
repetition, and rhythm. They can learn
to sing nursery rhymes and simple songs
such as “Mary Had a Little Lamb” and
“The Farmer in the Dell.” One way to
direct their natural energy and their
natural inclination to move is to have
them respond to music through hand-
clapping and marching. They can also
perform simple action songs such as

“The Itsy Bitsy Spider.”

Kindergartners
Kindergartners have better self-
control than pre-kindergartners and
often respond well to rules. Like
pre-kindergartners, they learn best
through active play, such as singing
or moving to songs. They particularly
respond to songs that relate to home
and community. This is a good time
for children to discover their singing
voices and the different ways they can
use them, such as singing, speaking,
whispering, and shouting. They can
also discover steady beat through body
movements, clapping, and playing

simple percussion instruments.
Kindergartners are generally cooperative
and seek teacher approval, so group
activities work well.

First graders

First graders have a strong desire to learn
and often want to learn everything at
once. They are excitable and enthusiastic,
and they can be competitive. They may
become excited, but they value and
respond to rules and routines. They love
to try new things. This is a good time

to have them sing and identify high/low
pitch movement, loud/soft dynamics, and
fast/slow movement within songs. It is
also a good time to break down the meter
of music even further by having them
identify and use percussion instruments
(or clap) to perform the rhythms of
quarter and eighth notes.

Second graders

Second graders start to get more serious
about learning and life in general. But
they are still young children who are
fascinated by discovery and love to have
fun. Singing familiar songs as a group is
a great way to prepare for a new concept
at this grade level: learning songs in
another language. Regardless of what
you are singing, encourage students

to keep the beat, either on simple
percussion instruments or through
their own body movement as they sing.
This is also a good time to introduce
the musical staff, and the line and space
notes of the treble clef.
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The learning outcomes below are based on the Scope and Sequence, which builds
instruction sequentially across these levels. Keep in mind that students of different
ages may be at the same level.

7 N

Pre-K Students Can ... Grade 2 Students Can ...
* sing songs and demonstrate e sing and distinguish between high
ability to sing loud/soft, high/low, and low intervals on the music
and fast/slow staff
e identify high and low through e follow music notation
visual icons demonstrating upward and

downward movement

e differentiate between singing e listen to and identify pitches that
voice and speaking voice move by steps and skips

* identify appropriate audience e identify and exhibit appropriate
behavior for listening to music audience behavior for style of

music performed

e paint a picture while music plays e relate music note values to math
softly in the background
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Scope and Sequence

MUSIC LITERACY

Sing (IL 25A, 26B; Nat'l 1)

+ Sing on pitch individually and in a group.

+ Sing songs and demonstrate ability to sing
loud/soft, high/low, and fast/slow.

» Demonstrate ways of using the voice.

» Sing a variety of chants, games, and call-
and-response songs.

Play Instruments

(IL 25A, 26B; Nat'l 2, 3)

+ Clap simple rhythmic patterns individually
and in a group.

» Play simple rhythmic patterns on classroom
instruments.

» Improvise a response to a rhythmic pattern
by clapping.

Sing (IL 25A, 26B; Nat'l 1)

» Demonstrate the difference between singing
voice and speaking voice and explore vocal
range.

» Sing independently with appropriate
posture, maintaining the correct pitch and
steady tempo.

» Sing songs in a group and demonstrate
ability to sing loud/soft, high/low, fast/slow.

» Sing simple rhythmic patterns.

+ Sing/move to show high and low, fast and
slow, loud and soft, strong beat and weak
beat.

« Sing call-and-response songs.

Play Instruments

(IL 25A, 26B; Nat'l 2, 3, 4)

+ Differentiate between fast music and slow
music.

+ Play a steady beat on the body.

* Improvise and play simple rhythmic patterns
to familiar songs on classroom instruments.

» Compose music using pitched and un-pitched

instruments and describe the sound source.

» Demonstrate the methods used to produce
sounds on classroom instruments, including
such methods as shaking, scraping, ringing,
tapping, and hitting.

Read and Notate Music

(IL 26A; Nat'l 5)

« |dentify high and low through
visual icons.

Read and Notate Music

(IL 26A; Nat’l 5)

« ldentify differences between
long and short sounds through
visual icons.

« Identify the difference between
high and low pitch through
visual icons.

+ |dentify classroom instruments
by name.

* Recognize simple music forms
such as call and response.
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Listen and Describe

(IL 25A, 26A, 27A; Nat'l 6)

+ Differentiate between singing voice
and speaking voice.

* |dentify environmental sounds.

+ Listen to and describe (fast/slow,
loud/soft) songs that are related to
home, community, nature, etc.

+ |ldentify differences between loud
and soft, fast and slow, up and
down, same and different, strong
and weak.

» Discover that music can make you
feel emotions.

+ Listen to musical selections and
determine the mood of the music
(happy vs. sad).

 |dentify appropriate audience
behavior for listening to music.

Evaluate (Nat'l 7)

+ |dentify criteria for evaluating music
by distinguishing between music and
noise.

Listen and Describe

(IL 25A, 26A, 27A; Nat'l 6)

» Differentiate between environmental
sounds and organized sound (music).

+ Aurally recognize the sound of
classroom instruments.

+ Demonstrate timbre with classroom
instruments (loud, soft, etc.).

+ Listen to and identify same and
different patterns in music.

+ Listen to and match musical selec-
tions with designated composers.

» Listen to and respond to musical
selections with appropriate body
movements.

+ Distinguish between various
environmental sounds.

+ Identify steady beat and no beat.

» Recognize simple music forms such
as call-and-response.

+ |dentify and demonstrate appropriate
audience behavior for listening to
music.

Evaluate (Nat'l 7)

+ |dentify criteria for evaluating a
musical performance.

MAKING CONNECTIONS

Personal (IL 27B)

» Define music as a means of self-
expression.

« ldentify the use of music in daily
life.

Cross-curricular

(IL 25B; Nat'l 8)

» Paint a picture while music plays
softly in the background.

» Demonstrate through movement
high/low, loud/soft, fast/slow in
musical selections.

Personal (IL 27B)

+ |dentify music as a means of
self-expression.

+ |dentify the use of music in daily
life.

Cross-curricular

(IL 25B; Nat’l 8)

+ Demonstrate through movement
high/low, loud/soft, and fast/
slow in musical selections.

« Name the four fine arts.

Cultural (IL 26B, 27A; Nat'l 9)

» Sing songs representing various
genres and styles from diverse
cultures

 Listen to musical excerpts and
identify how music contributes
to celebrations.

« ldentify ways that music serves
as a profession.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

Z. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Pre-K—K, see pages 248-249.
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Scope and Sequence

Sing (IL 25A; Nat'l 1)

» Sing individually and maintain pitch.

» Sing a song and use hand to show
movement of pitch.

» Sing songs in a group and
demonstrate ability to sing loud/soft,
high/low, fast/slow.

Play Instruments (IL 25A; Nat'l 2)

» Play and classify percussion
instruments such as shakers,
scrapers, drums, metals, and woods.

» Keep a steady beat on body and/or
instrument.

Improvise (Nat'l 3, 4)
* Improvise simple rhythmic patterns
using body, voice, and instruments.

Sing (IL 25A; Nat'l 1)

» Sing individually and maintain pitch.

» Sing and distinguish between high and
low intervals on the music staff.

» Sing and read songs with simple pitch
notation.

Play Instruments (IL 25A; Nat'l 2, 4)

» Perform rhythmic patterns in 4/4
keeping a steady beat.

» Play rhythms using half notes, quarter
notes, eighth notes, and quarter rests.

» Compose and play rhythm in 2/4 and
3/4.

Improvise (Nat'l 3)

» Improvise vocal sounds that suggest
the sounds of various instruments.

» Improvise simple rhythmic patterns.

MUSIC LITERACY

Read and Notate Music

(IL 25A, 26A; Nat'l 5)

« ldentify high/low pitch direction in
music through visual icons.

« Distinguish between line and space
notes of treble staff.

+ |dentify and count quarter and eighth
notes.

+ ldentify expression symbols for
loud (f, forte), soft (p, piano),
crescendo ——, and
diminuendo —— .

+ |dentify same and different phrases;
identify melodic and rhythmic
patterns and assign letters to form
(e.g., AA/AB form).

Read and Notate Music

(IL 25A, 26A; Nat’l 5)

« Identify line and space notes of the
treble staff.

« Identify high and low intervals on the
music staff (hand signals, solfége,
etc.).

« Follow musical notation demonstrating
upward and downward movement.

« |dentify longer and shorter notes in
musical notation (half notes, quarter
notes, eighth notes, quarter rests,
etc.).

+ |dentify contrasting phrases and
assign letters to form (AB/ABA).

+ Identify the elements of music:
melody, harmony, rhythm, timbre,
form, pitch, dynamics, tempo, and
mood.
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Listen and Describe
(IL 26A, 27A; Nat'l 6)

Listen to and identify same and
different patterns in musical
selections.

Listen to and identify similar and
different tone colors in selections.

Listen to and describe dynamics in a
musical excerpt.

Listen to and match musical
selections with designated
composers.

Distinguish between the sounds of
different singing and speaking voices
and describe the range of the voice.
Identify and demonstrate
appropriate audience behavior for
style of music performed.

Evaluate (Nat'l 7)

Identify criteria for evaluating the
quality and effectiveness of musical
performances and compositions.

Listen and Describe
(IL 26A, 27A; Nat'l 6)

Listen to and identify pitches that
move by steps and skips.

Listen to and describe the form of
familiar songs (AB, ABA).

Identify and describe the elements of
music in musical selections.

Listen to and match musical
selections with designated
composers.

Identify and exhibit appropriate
audience behavior for style of music
performed.

Evaluate (Nat'l 7)

Evaluate musical performances
based on designated criteria.

MAKING CONNECTIONS

Cross-curricular

(IL 25B; Nat’l 8)

* Name the four fine arts and
identify artists associated with
each form (singer, painter,
dancer, etc.).

Cultural

(IL 26B, 27A, 27B; Nat’'l 9)

+ ldentify folk songs and
composed songs of Africa, Asia,
Europe, Latin America, and
North America.

 Sing songs representing various
genres and styles from diverse
cultures.

* Listen to musical excerpts and
identify how music contributes
to celebrations.

Cross-curricular

(IL 25B; Nat'l 8)

* Relate musical note values to
math.

Cultural (IL 26B, 27B; Nat'l 9)

+ Sing songs in a group,
representing various genres and
styles from diverse cultures.

+ Identify music from various
periods of history and culture.

» Establish that African, Asian,
and Latin American cultures
each have their own identifying
musical characteristics and
instruments.

» Sing songs in another language,
listen to songs from other
countries, and locate the
countries on a map.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

2. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grades 12, see pages 248-249.
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American blues music has its roots
in the South of the late nineteenth
century, where African Americans
paired African work songs and
hollers with guitars and harmonicas
to create songs that told of their
troubles. The Great Migration of the
twentieth century brought hundreds
of thousands of African Americans
to Chicago, many of them carrying
acoustic guitars in their hands and
blues licks, rhythms, and lyrics in
their heads.

A family from the South arriving in
Chicago.

Though there are many variations,
blues music can be characterized by
standard I-IV—V chord progressions
played over twelve bars, as well as
“blue notes,” flatted third, fifth, and
seventh notes on the scale. Lyrics
often tell stories about hard luck
and hard times. The blues music
that became popular during the
early twentieth century in Chicago’s
fast-growing African American
neighborhoods retained these basic
characteristics, but also evolved to
reflect the new setting. Microphones
and electric amplifiers boosted the
traditional acoustic sound, reflecting
the city’s industrial environment.
Added to the somber Mississippi
Delta blues, with its harmonicas and
twangy guitars, were drums, piano,
electric guitar, bass guitar, and alto
saxophone. A distinctly Chicago

version of the blues emerged.

Early Chicago blues artists included
some of the biggest names the genre
has ever known. In the 1920s and
‘30s, Alberta Hunter and Tampa

Red were among the first blues artists

to make a name for themselves as

recording artists, along with a blues
pianist known as Georgia Tom, who
later achieved fame as the “father” of
gospel music—Thomas Dorsey. The
proliferation and popularity of these
and other artists like Muddy Waters,
Junior Wells, Memphis Slim,

and Howlin’ Wolf made Chicago
the capital for blues recording,
sprouting the Delmark and
Alligator labels, and most notably,
the Chess label, which captured

on vinyl some of Chicago’s most
legendary blues performers from
1956 to 1969. These recordings

put the spotlight on Chicago blues
nationwide, and brought more
notoriety to Chicago performers.
Muddy Waters’s popular recordings
like “Rollin’ Stone” and “Hoochie
Coochie Man” eventually became
internationally known, influencing
artists like the Beatles and the
Rolling Stones overseas.

A new guard of blues musicians
emerged in the 1950s and ‘60s

and brought Chicago blues to even
more prominence worldwide. Willie
Dixon, who had built a modest
career as a bass player in the 194.0s,
became a seminal influence on

the development of Chicago blues
behind the scenes, supervising
recording sessions for Chess and
accompanying and writing music for

artists like Waters, Chuck Berry, and

Bo Diddley. He signed and produced

recordings for the artists who would
become enduring names, including
Otis Rush, Buddy Guy, Etta James,
and Koko Taylor. Taylor’s powerful
voice and forceful stage presence
carved a place for her at the top of
the male-dominated Chicago blues
field, earning her the title “Queen
of the Blues.” Willie Dixon wrote
Taylor’s biggest hit, “Wang Dang
Doodle,” which made her a fixture
of Chicago blues and became her
signature song. Until her death in
2009 at the age of 80, the Grammy
Award-winning Taylor maintained
a busy schedule of performances
throughout the United States and
around the world.

Ultimately, Chicago’s electric blues
have influenced the evolution of

A Koko Taylor

many of today’s most popular music
styles, including rock and roll,

soul, and R&B, but the older blues
tradition is still alive and well today.
Chicago remains a touchstone for
blues aficionados and historians,
and today’s blues fans can attend
sessions across the Chicago area.
Some of Chicago’s most popular
blues clubs include Rosa’s Lounge on
the West Side, Kingston Mines and
B.L.U.E.S. on the North Side, and
on the South Side, Lee’s Unleaded
Blues, the New Checkerboard
Lounge, and Buddy Guy’s Legends.
The Chicago Blues Festival, held
each summer since 1984 in Grant
Park, is the largest free blues festival
in the world, and the largest of
Chicago’s annual music festivals,
hosting close to 650,000 fans over
three days.

Virtually anywhere a blues fan

finds blues music, it probably
contains some degree of Chicago
influence. When you hear a rocking
blues number played on electric
instruments with an upbeat tempo
that doesn’t sound sad at all, you
can bet it was touched by Chicago.
Perhaps the best example is the
familiar blues anthem “Sweet Home
Chicago,” to which any Chicagoan
can’t help but sing along.
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The Developing
Music Student ==

In this grade band the focus shifts more to the recognition and performance of
rhythm rather than just simply moving naturally to the beat. Students are ready to
absorb more complex musical concepts. They start to become interested in finding
out about music on their own by the end of fifth grade. When their imaginations are
engaged, they will stay interested. The following is a quick look at the behaviors you
are likely to encounter.

Third graders
Third graders are beginning to refine

groups to create music through rhythmic
and chordal accompaniments on

their listening skills, which makes this a classroom instruments. The excitement
great time to teach them to sing rounds from a group activity can often result in
and partner songs. By this grade they voices escalating; however, students will
are usually able to identify line and cooperate if you ask them to quiet down
space notes of the treble clef, and they and focus because they enjoy working
enjoy doing musical spelling activities. together to create music. This could be
They are curious to know how sounds a good time to reinforce some of those
are produced on instruments and enjoy earlier ideas about music dynamics, and
making simple instruments of their to make a connection between singing
own (shakers using cardboard tubes and and speaking, loud voices and soft ones.
beads or beans, stringed instruments

Fifth graders
Fifth graders are making their very first

using tissue boxes and rubber bands,
etc.). They are highly social, which
can make for successful collaborations steps into adulthood, physically. Because
at this grade level. Make sure to give of this, they may sometimes experience
detailed and clear instructions because, unfamiliar feelings and this often affects
as mentioned earlier, they are listening their mood. They show a heightened
to every word! interest in the larger world and begin
to wonder how they fit in. They enjoy
Fourth graders

Fourth graders are becoming more

teamwork, so this is a great time to have
them sing two-part and partner songs.

self-aware, which can mean that at times Songs from other cultures are also well
they withdraw or hesitate to speak out. received in this grade level as they help
To draw them out, plan group musical students discover the world’s vastness
activities and be supportive. Some and diversity. Independent study can
younger students seem completely

uninhibited, but by the time fourth

grade approaches some of that openness

be introduced at this grade level, as
well. Have them research the
background of their favorite musician
begins to fade. On the other hand, once and then speculate as to how that
a fourth-grader is interested in and musician achieved his or her current
confident about a new idea or activity,
he or she will dive into it with full

energy and enthusiasm. Try working in musician’s life.

status. This is also a great time to discuss
the importance of discipline in a
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The learning outcomes below are based on the Scope and Sequence, which builds
instruction sequentially across these levels. Keep in mind that students of different
ages may be at the same level.

e N

Grade 3 Students Can ... Grade 5 Students Can ...
* improvise simple rhythmic e differentiate between 2/4, 3/4,
accompaniment to familiar songs 4/4, and 6/8 meter through
movement and playing classroom
instruments
e identify the names of line and e identify the key signatures in
space notes on the treble clef known selections of music
staff
* listen to and identify pitches * listen to and describe the tone
that move by steps and leaps color of instruments from a
in familiar songs and musical variety of cultures
selections
* identify various genres of music e compare and contrast musical
in our society styles from various cultures
* investigate connections between e distinguish how the element of
music, drama, art, and dance in harmony relates to visual art,
theatrical productions theater, and dance
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Scope and Sequence

Sing (IL 26B; Nat'l 1)

 Sing individually and maintain pitch.

» Sing music expressively, from written
notation demonstrating proper use
of breath control, pitch, tempo, and
dynamics.

» Sing music in various meters from
various cultures and styles.

 Create vocal harmony by singing
partner songs, rounds, and ostinatos.

Play Instruments (IL 26B; Nat'l 2)

» Perform easy rhythmic patterns
and chordal patterns on classroom
instruments using whole, half, quarter,
and eighth notes and rests.

» Play music from written notation
demonstrating increased accuracy in
note reading.

Improvise (Nat'l 3, 4)

» Improvise simple rhythmic
accompaniment to familiar songs.

+ Compose and arrange music to
accompany dramatic readings and
scenes.

Sing (IL 26B; Nat'l 1, 4)

» Sing from written notation on pitch
and maintain tempo, breath control,
and accuracy of rhythms.

» Sing music in various meters from
various cultures and styles.

» Sing repeated notes, steps, and skips
from written notation.

» Sing songs with two-part and three-
part harmony.

 Create and arrange simple rhythmic
and/or chordal accompaniment to
familiar songs and/or readings.

Play Instruments (IL 26B; Nat’'l 2, 3)

+ Play instruments following written
notation individually or in groups.

» Compose and perform music using
rhythm and note value already known
(whole note, half and dotted half note,
quarter note, eighth note, sixteenth note
and rests) in AB, ABA, and ABACA form.

* Improvise simple rhythmic and/or
chordal accompaniment to familiar
songs.

MUSIC LITERACY

Read and Notate Music

(IL 26A; Nat’l 5)

+ ldentify the names of line and space
notes on the treble clef staff.
Identify partner songs, rounds,
ostinatos.

Identify pitch direction through use
of hand signs/solfége.

Identify pitch intervals on the music
staff (steps, skips, and repeated
notes, etc.).

Identify note and rest values (whole,
half, dotted half, quarter, and eighth
notes and rests).

Identify the instrument families of
the orchestra (woodwinds, strings,
percussion, brass).

Read and Notate Music

(IL 26A; Nat'l 5)

+ |dentify meter (2/3, 3/4, 4/4), bass
clef notes, major and minor tonality,
and steps and skips in written music.
Identify a major triad and arpeggio
through use of solfege.

Classify singers according to their
vocal range (soprano, alto, tenor,
bass).

+ Categorize musical groups according
to their size and type (duo, trio,
quartet, band, orchestra).

Identify form of a canon and a rondo
in musical selections (AB, ABA,
ABACA, etc.).

Differentiate note value of whole,
half, dotted half, quarter, and eighth
notes and rests.
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Listen and Describe

(IL 25A, 25B, 26A; Nat’'l 6)

 Listen to and identify pitches that
move by steps and leaps in familiar
songs and musical selections.

« Listen to and identify the elements
of music in listening selections and
songs that represent diverse cultures
and styles.

+ |dentify meter (2/4, 3/4, 4/4)
in familiar songs and listening
selections.

+ Listen to and identify the sounds
of singing voices and instrument
families according to timbre/tone
color.

+ Listen to and match musical
selections with designated
composers.

» Exhibit audience etiquette during
live performances.

Evaluate (Nat'l 7)

» Evaluate musical performances
based on designated criteria.

Listen and Describe

(IL 25A, 25B, 26A; Nat’l 6)

+ ldentify melody or melody with
harmony in a listening selection.

+ |dentify form of musical selections,
by assigning letters to the form (AB,
ABA, etc.).

» Describe the difference in major and
minor tonality in listening selections.

» Compare and contrast the timbre
of instrument families (brass,
woodwinds, percussion, and strings).

* Match musical selections with
designated composers.

+ Analyze the tempo and dynamics in
songs that represent diverse cultures
and styles.

» Practice concert etiquette as an
actively involved audience member.

Evaluate (Nat'l 7)

» Evaluate musical performance based
on designated criteria.

MAKING CONNECTIONS

Cross-curricular

(IL 25B, 27A; Nat’'l 8)

» Describe the use of music tech-
nology in musical production.

* Investigate connections between
music, drama, art, and dance in
a theatrical production.

» Define the role of an audience
member and a performer in a
musical production.

* Respond through dance move-
ments to designated listening
selections.

» Create and arrange music to
accompany dramatic readings
and scenes.

Cultural (IL 27B; Nat'l 9)

+ ldentify various genres of music
in our society.

Identify and describe in simple
terms music from other cultures
of the world, using the elements
of music.

Identify by genre musical
examples from different periods
and cultures.

Cross-curricular (Nat'l 8)

* Respond through dance
movements to designated
listening selections.

» Create and arrange music

to accompany readings or

dramatizations.

Examine the use of music

technology within the arts.

Investigate connections between

music and art. Create a work of

art while listening to classical
music.

Cultural (IL 27A, 27B; Nat'l 9)

« Compare and contrast various

genres of music in our society.

Match folk and patriotic songs

to their appropriate countries.

+ Compare music from two

cultures.

Compare the roles of music and

musicians in various historical

periods.

Analyze the role of work songs

in American society.

Illinois State Goals
25. Know the language of

the arts.

26. Through creating and

performing, understand
how works of art are
produced.

27. Understand the role of

the arts in civilizations
past and present.

National Standards

1.

3.

4.

2

N

2

Singing, alone and with
others, a varied repertoire
of music

Performing on
instruments, alone and
with others, a varied
repertoire of music

Improvising melodies,
variations, and
accompaniments

Composing and arranging
music within specified
guidelines

Reading and notating
music

Listening to, analyzing,
and describing music
Evaluating music and
music performances

Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grades 3—4, see pages 248=249.
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Play Instruments (IL 26B; Nat'l 2, 4)

Sing (IL 26B; Nat’l 1, 3)
+ Sing individually in an expressive

manner maintaining proper pitch
and diction, while demonstrating
appropriate breath control, tempo,
dynamics, and timbre.

Sing musical selections from diverse
cultures and styles in a variety of
music meters (2/4, 3/4, 4/4, 6/8,
etc.).

Sing a major scale, partner songs,
two-part songs, canons, and songs
consisting of only a melody.
Improvise and sing simple harmonic
accompaniments to familiar songs.

« Differentiate between 2/4, 3/4, 4/4,

and 6/8 meter through movement
and playing classroom instruments.

» Play simple rhythmic patterns by

using standard symbols to notate
meter, rhythm, and pitch.

» Compose and play rhythmic patterns

using standard symbols.

* Play instruments following written

notation, individually or in ensembles.

Scope and Sequence

MUSIC LITERACY

Read and Notate Music
(IL 26A; Nat'l 5)

Identify the key signature in known
selections of music.

Identify the form of a variety of
pieces of music (rondo, theme,
variations, ABAC, etc.).

Identify musical terms presto,
ritardando, accelerando, staccato,
legato.

Use standard terminology when
explaining music, music notation,
voices, musical instruments, and
musical performances.

Identify the difference between a
partner song, two-part song, round,
canon, call-and-response song, and a
song consisting of only a melody.

Identify notes within a major scale.

Compose simple rhythmic patterns
by using standard symbols to notate
meter.
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Listen and Describe

(IL 25A, 25B, 26A; Nat'l 6)

+ Listen to and describe the tone color
of instruments from a variety of
cultures.

» Listen to and use music terminology
to describe the form of a variety
of pieces of music (rondo, theme,
variations, ABAC, etc.).

* Analyze the uses of elements of
music in musical selections.

+ Listen to and match musical
selections with designated
Composers.

» Practice concert etiquette as an
actively involved audience member
during performances.

Evaluate (Nat'l 7)

» Evaluate musical performances
based on designated criteria.

MAKING CONNECTIONS

Cross-curricular (Nat'l 8)

+ Distinguish how the element of
harmony relates to visual art,
theater, and dance.

Cultural (IL 27A, 27B; Nat'l 9)
» Compare and contrast musical
styles from various cultures.

+ Examine significant musical
works and historical periods in
which they were created.

* Analyze the effect of music in
the media and daily life.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

Z. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grade 5, see pages 248-249.
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Though jazz music originated in New
Orleans, much of its history traces
back to Chicago. In the early

decades of the twentieth century,
Chicago’s fast-growing manufacturing,
railroad, meatpacking, and other
industries brought the city a great
deal of wealth, along with an
exuberant culture for which jazz
became the soundtrack.

Promoters from South Side clubs
had the money to attract the best jazz
musicians from the South. Among
them were members of the band that
became the Original Dixieland Jass
Band. During their Chicago stay,

the band gained a follower in Bix
Beiderbecke, an Iowa-born cornetist
attending a boarding school just
north of Chicago in Lake Forest.

Sneaking out of the dorms to play in

jazz clubs, Beiderbecke soon became
alegend. He was admired by another
horn player, Louis Armstrong,

SOUNDTRACK FOR A CITY:

CHICAGO JAZZ MUSIC

who arrived in Chicago from New
Orleans in 1922. Armstrong was
recruited by King Oliver, the leader
of the Creole Jazz Band, one of
Chicago’s hottest ensembles in the
1920s.

Chicago’s jazz recording industry
sprang up rapidly in the early 1920s.
The Okeh label, which issued early
Louis Armstrong sides, had a studio
on Chicago’s South Side. In 1926

the Victor label recorded the Ben
Pollack Orchestra, notable for

the first recordings of their young
clarinet player, Benny Goodman,

the future King of Swing. He was
already affiliated with a group of West
Side musicians known as the Austin
High Gang, white kids in Chicago
emulating their heroes from New
Orleans. During the 1930s and ’4.0s,
Chicago’s role as capital of jazz music
was challenged by New York, but
thanks to the high-end Regal Theater

! Herbie Hancock

and musician-focused clubs like the
Palm Tavern, Chicago remained a key

destination.

The 1950s brought a renaissance,

as innovators like Ahmad Jamal,
Herbie Hancock, and Sun Ra
emerged. The Pittsburgh-born
pianist Jamal arrived in I195I and
steadily built a fan base with his
post-bop style. Some of Jamal’s most
famous recordings, including the

hit “Poinciana,” were made during

a long engagement at the Pershing
Hotel, the South Side lounge that
also hosted jazz greats Charlie Parker,
Dizzy Gillespie, and Sun Ra. Herbie
Hancock, a classically trained prodigy
who played piano with the Chicago
Symphony Orchestra at age eleven,
attended Hyde Park High School

and studied briefly at Roosevelt
University before leaving Chicago
for New York. He later developed

into a Grammy Award-winning,



Sun Ra

Wolverine Orchestra

Anthony Braxton

world-renowned jazz artist. Sun Ra
was also gaining attention in the early
1950s, associating himself as much
with the burgeoning afrocentric
political movement on the city’s
South Side as with the traditional
jazz scene. He formed his own record
label, El Saturn, which allowed him
complete freedom in recording and
releasing music. His early releases
included unusual takes on all forms
of jazz, as well as blues and doo-wop.
His most enduring act, however,

was the Arkestra (a re-spelling of
orchestra), a large ensemble that
experimented with a wide range of
African and diasporic musical styles.
He eventually relocated to New

York in the early 1960s but his label
remained in Chicago. The avant-
garde movement was in full steam in
Manhattan, and within a few years

Chicago would be right behind it.

Chicago’s afrocentric culture was
fertile for a jazz revolution. DuSable

High’s Muhal Richard Abrams
contributed to this as early as 1961
with his Experimental Band. By
1965, he’'d founded the Association
for the Advancement of Creative
Musicians to organize players
interested in “freeing” jazz. Included
were Kelan Philip Cohran, who later
led the Artistic Heritage Ensemble;
Roscoe Mitchell, a founder of the Art
Ensemble of Chicago; and Anthony
Braxton. The goal of educating youth
and bringing ancient African culture
into the future set the AACM apart
from the fiercely artistic New York
scene, though there was frequent
intermingling of players and ideas
between the two. Another important
innovator, though of a much
different breed, also appeared during
this time. Ramsey Lewis, a Chicago
native and Chicago Public Schools
alumnus, is best known for merging
pop. soul, and jazz into a seamless,
million-selling, Grammy Award-

winning sound. His records for
Chess helped influence fusion, jazz-
funk, and eventually smooth jazz. An
international celebrity and a local
legend, Lewis still makes his home in
Chicago, and is Artistic Director of
Jazz at Ravinia.

Many see jazz as America’s classical
music, and much current activity
takes place in the realm of education.
Columbia College’s Chicago Jazz
Ensemble and the Chicago Jazz
Philharmonic provide established
platforms for young musicians. The
Jazz Institute of Chicago promotes
jazz education and performance

and manages the Chicago Jazz Fest,
one of the best-attended festivals

in the world. From underground
movement to establishment, Chicago
is still a capital of jazz music after
nearly one hundred years.
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The Developing
Music Student

Middle school students are going through many changes, both physically and
emotionally, as they work through puberty and toward adulthood. The first traces of

their adult personalitites are beginning to surface, which means they are becoming

more interested in the larger world, including a wide range of music and musical

styles. Improvisation and independence can flourish during these years, but group

activities are very important because these students value peer relationships highly.
The following is a quick look at the behaviors you are likely to encounter.

Sixth graders

Sixth graders are energetic and

social and place a high value on peer
relationships. They may have trouble
making decisions and need clear
instruction and positive reinforcement.
They are starting to become more self-
conscious about the way they look and
sound. Many boys’ voices start to change
during sixth grade. Boys who used to
project their voices when singing may
now sing softly or make it clear that they
want no part of singing. They often
don’t want to sing alone because they are
afraid their voices will “crack” and the
girls will laugh. Consequently, girls who
were once cooperative about singing can
be influenced by peer pressure and start
to withdraw, too. But these students
also love to perform for others and can
be motivated through formal musical
productions or more casual assembly
performances. When they are all in it
together and are performing for others,
their outlooks and attitudes tend to

improve.

Seventh graders

Seventh graders may experience
emotional highs and lows, and sometimes
start to show signs of rebellion. At this
time students also begin wanting to

communicate sincerely with adults,

so opening up a mutually respectful
dialogue can help build trust. Those
swinging emotions can also become an
asset as students relate to the emotional
aspects of music. Boys’ voices continue
to change and it may be necessary to
move students to different sections when
singing (baritone, bass, etc.). Students
in this grade often want to sing songs
they have heard on the radio. If possible
and appropriate, let students sing their
own selections. They are more apt to
cooperate if they feel the teacher values
their opinion. But don’t turn class into
a radio sing-along; continue singing
and listening to songs from other
cultures, and compare and contrast

musical styles.

Eighth graders

Eighth graders need focused tasks

to help them understand larger
concepts, but they are also willing to
make mistakes and try again. They are
less conscious about being “wrong”

or making mistakes than they were a
year earlier. This is their newfound
maturity. It may also be a symptom of
being among the oldest kids in school.
In addition to singing and playing
instruments, allow these students to
create and improvise music. This will
give them a great sense of achievement.
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The learning outcomes below are based on the Scope and Sequence, which builds

instruction sequentially across these levels. Keep in mind that students of different

ages may be at the same level.

f

Grade 6 Students Can ...

Grade 8 Students Can ...

* sing simple melodies in the treble
and bass clef

* play simple melodies, folk songs,
and simple accompaniments to
familiar songs

 use standard terminology in
explaining music, music notation,
musical instruments and voices,
and musical performances

e compare and contrast a variety
of tempos in a musical example
through listening

e compare several cultures of the
world and examine functions of
music, composers, and historical
periods in which the music was
created

* sight-read melodies and harmonies
in the treble and bass clef

* sight-read simple melodies using
scale numbers or symbols

* describe the basic principles
of meter, rhythm, tonality,
intervals, chords, and harmonic
progressions

* compare and contrast the various
textures of orchestral works
(monophonic, homophonic,
polyphonic, etc.)

* classify by genre and style aurally
presented music representative
of diverse genres, styles, periods,
and cultures, and describe the
characteristics that make it an
outstanding work
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Scope and Sequence

Sing (IL 26B; Nat'l 1)

« Sing individually in an expressive manner,
maintaining proper pitch and diction, while
demonstrating breath control, tempo, and
dynamics.

» From memory, sing music written in two and

three parts, with attention to balance and
intonation.

» Sing melodies in the treble and bass clef.

+ Sing musical selections from diverse cultures
and styles in a variety of music meters (2/4,

3/4, 4/4, 6/8, etc.).
Play Instruments (IL 26B; Nat’'l 2)

» Perform individually or in ensembles,
demonstrating fundamental skills and basic
performance techniques.

Improvise (Nat'l 3, 4)

* Improvise simple harmonic accompaniments

to familiar songs.

» Improvise short songs and/or instrumental
selections using a variety of sounds (body
sounds, voices, electronic devices, etc.).

* Arrange simple accompaniments to familiar
songs.

Sing (IL 26B; Nat'l 1)
« Sing individually with accurate intonation

and rhythm, demonstrating fundamental
skills and basic performance techniques.

» Sing and interpret music symbols and
terms referring to dynamics, tempo, and
articulation when performing.

» Sight-read notes in the treble and bass clef.

» Sing musical selections from diverse
cultures and styles from memory,
demonstrating appropriate small- and
large-ensemble performance techniques.

Play Instruments (IL 26B; Nat'l 2, 3, 4)

* Interpret expressive and technical symbols
in musical notation.

» Play short pieces which include a melody
and chordal accompaniment.

* Arrange and sight-read simple melodies.

» Demonstrate appropriate small- and large-
ensemble performance techniques during
formal and informal concerts.

» Improvise melodic variations on given
pentatonic melodies.

MUSIC LITERACY

Read and Notate Music
(IL 26A; Nat'l 5)

Use standard terminology

in explaining music, music
notation, musical instruments
and voices, and musical
performances.

Write and count eighth,
sixteenth, and thirty-second
notes and rests in 4/4.
Identify line and space notes of
bass clef.

Distinguish between treble and
bass clef notes.

Read simple melodies in the
treble and bass clef.

Read and Notate Music
(IL 26A; Nat'l 5)

Notate meter, rhythm, pitch,
and dynamics using standard
symbols on manuscript paper
or computer.

Identify characteristics of
major instrumental forms
(symphonies, concertos,
sonatas, etc.).

Create/arrange short pieces
using standard notation to
record melodies and chordal
accompaniments.

Sight-read melodies in the
treble and bass clef.

Write and count eighth,
sixteenth, and thirty-second
notes and rests in various time
signatures.
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Listen and Describe

(IL 25A, 25B, 26A; Nat’l 6)

+ Analyze the uses of elements
of music in musical selections
representing diverse genres and
cultures.

+ Listen to and compare and contrast
a variety of tempos in a musical
example.

+ Listen to and describe the tone color
of instruments heard from a variety
of cultures.

+ Listen to and match musical
selections with designated
composers.

» Practice concert etiquette as an
actively involved audience member
during performances.

Evaluate (Nat'l 7)

» Develop criteria for evaluating the
effectiveness of music performances.

Listen and Describe
(IL 25A, 26A, 27B; Nat’'l 6)
« Listen to and identify irregular and

changing meter in musical selections.

+ Distinguish and describe the basic
principles of meter, rhythm, tonality,
intervals, chords, and harmonic
progressions in a listening selection.

+ Listen to and match musical
selections with designated
composers and identify historical
facts related to a selection.

* Analyze the use of the elements of
music in listening selections from
diverse cultures and styles.

» Demonstrate appropriate concert
etiquette during performances in a
variety of settings.

Evaluate (Nat'l 7)

» Design and apply criteria for
evaluating the quality and
effectiveness of music and
musical performances.

» Evaluate the quality of personal
performances.

MAKING CONNECTIONS

Cross-curricular (Nat'l 8)

* Analyze the inter-relationship of
the arts by relating the elements
of music (rhythm, harmony,
form, etc.) to other art forms.

Evaluate how technology
enhances music production
within various venues.

+ Explore a musical style
(e.g., opera, musical theater).

Cultural (IL 27A; Nat’'l 9)

» Compare several cultures of the
world and examine functions
of music, composers, and
historical period in which music
was created.

« Examine significant musical
works and historical periods in
which they were created.

Cross-curricular (Nat'l 8)

» Determine the use of technology
in musical presentations,
art, theatrical, and dance
presentations.

* |dentify similarities and
differences in the meaning of
common terms used in the arts
(form, contrast, articulation,
etc.).

Cultural

(IL 25B, 27A, 27B; Nat'l 9)

» Describe music-related
vocations and avocations.

» Compare and contrast
distinguishing characteristics
of music styles and genres in
American culture.

Distinguish styles of music in
various cultures and periods and
identify unique features.
Describe how the elements of
music are used in various genres
and styles of music.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1.Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4.Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

Z. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grades 6—7, see pages 248=249.
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Sing (IL 26B; Nat'l 1)

+ Sing individually with accurate intonation
and rhythm, demonstrating fundamental
skills and basic performance techniques.

« Sing and interpret a varied repertoire
from memory with attention to
dynamics, tempo, and articulation.

» Sight-read melodies and harmonies in
the treble and bass clef.

» Sing musical selections from diverse
cultures and styles from memory,
demonstrating appropriate small- and
large-ensemble performance techniques.

Play Instruments

(IL 26B; Nat'l 2, 3, 4)

» Perform simple chordal
accompaniments to familiar songs.

* Improvise patterns, using various
complex rhythms.

» Perform short pieces from memory,
demonstrating appropriate skills and
basic performance techniques

» Compose simple melodies, using scale
numbers or syllables.

Scope and Sequence

MUSIC LITERACY

Read and Notate Music
(IL 26A; Nat'l 5)

Describe the basic principle

of meter, rhythm, tonality,
intervals, chords, and harmonic
progressions.

Read whole notes, half notes,
dotted half notes, quarter notes,
eighth notes, and sixteenth notes
and rests in duple and triple
meters.

Use standard terminology to
describe the basic principle of
intervals, sound production of
musical instruments, voices, and
musical performances.

42 SCOPE AND SEQUENCE: GRADE 8



Listen and Describe
(IL 25A, 25B, 26A; Nat’l 6)

Compare and contrast the various
textures of orchestral works
(monophonic, homophonic, and
polyphonic, etc.).

Distinguish musical works by various
male and female vocalists, and
classify the singing voices (soprano,
mezzo soprano, tenor, contralto,
etc.).

Determine theme and variations in
selected musical samples.

Listen to and match musical
selections with designated
COMpOSers.

Demonstrate appropriate concert
etiquette during performances in a
variety of settings.

Evaluate (Nat'l 7)

Evaluate quality and effectiveness of
music and musical performances.

MAKING CONNECTIONS

Cross-curricular

(IL 27A; Nat'l 8)

» Describe responsibilities in
such technical music-related
occupations as sound engineer
and acoustician.

Cultural (27B; Nat’l 9)

» Describe how universal concepts
such as patriotism, love, or peace
can be expressed through music.

+ Distinguish instrumental works
that reflect nationalistic themes.

« Classify by genre and style
aurally presented music
representative of diverse genres,
styles, periods, and cultures,
and describe the characteristics
that make each an outstanding
work.

» Conclude that music is an

international medium of
communication.

 Describe the role of dance in at
least two different cultures or
time periods.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

Z. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grade 8, see pages 248-249.
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LLMUSIC IN CHICAGOJ

Latin music came to the United
States with large waves of Latin
American immigration that began
around the 194.0s. During World
‘War 11, the Bracero Program,

an agreement with the Mexican
government, brought much-needed
laborers to the United States to
work on farms and on the nation’s
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infrastructure. The program
ensured rights and extended visas
for Mexican workers, and many put
down roots in Chicago, Aurora,
and Northwestern Indiana. Puerto
Ricans became naturalized U.S.
citizens in 1917, but the 194.0s labor
shortage motivated thousands to
relocate to the mainland.

Sones de México Ensemble

Some of the earliest recordings of
Latin popular music were made

in Chicago, one of few places

where the necessary technology was
available. Conjunto bands recorded
in Chicago, though most ultimately
settled in Texas. One exception was
Silvano R. Ramos, whose prolific
output suggests he stayed in Chicago



A Silvano R. Ramos

from 1927 through 1931. Banda
Mexicana of South Chicago, led by
Cirilio Lopez, a refugee from the
Cristero War in Mexico, was active in
the 1920s. In the 194.0s and 1950s,
Chicago-based ensembles performed
sones, polkas, marches, and
mariachi, the popular, celebratory
style of the Mexican state of Jalisco.

Chicago’s most infamous
contribution to Mexican popular
music is the style of nortefio music
known as duranguense. Although
its name refers to the Mexican state
Durango, the music originated in
Chicago before being exported.
Using similar instruments to
nortefio, including numerous horns
and drums, it replaced the tuba
with a synthesizer that allowed the
performers to increase the tempo.
Duranguense lyrics emphasize

tales of sex, violence, and narcotic
trafficking, in some cases so much
that they are banned from radio
play. Paraiso Tropical De Durango
and Patrulla 81 were at the forefront
of this cultural shift, but Grupo
Montez de Durango, also from
Chicago, is the world’s most popular
duranguense act.

Interest in Mexican folk music in
Chicago swelled over the last fifteen
years, due largely to the Sones de
Mexico Ensemble. The band’s leader,
Juan Dies, moved to Chicago in the
early 1990s and discovered fertile

Viva! Chicago Latin Music
Festival

territory for a small folk group
playing sones and jarochas. Dies
and Victor Pichardo founded the
Sones de México Ensemble in 1994
to preserve and promote traditional
folk songs, bringing them out of
restaurants and small parties and
into concert venues and cultural
institutions. Since then, their
popularity has spread nationwide,
and they have been nominated for
both a Grammy and a Latin Grammy.

Chicago’s Puerto Rican community is
smaller in number than the Mexican
community, but its vibrant culture
resonates just as strongly. During the
194.0s, local festivals were imported
from Puerto Rico, along with
popular performers. Orchestra
Director Mario Dumond and
singer Angel Santiago visited
Chicago to fill huge venues like
the Merry Garden Ballroom,
and other esteemed artists like
Rafael “Congo” Castro and
Quique Orchard stayed to take
residency at Caribbean clubs
like Mambo City, El Mirador,
and the Cuban Village. Their
orchestras played a range of
Cuban and Puerto Rican styles
including mambo, salsa, and
Latin jazz. Chicago held its first
major Puerto Rican festival

in 1956 to celebrate El Dia

de San Juan, a major event in
the commonwealth’s capital
city. A decade later, the first
Puerto Rican parade marched
through downtown Chicago,
the first citywide event for a Latino
community.

The incipient Nuyorican culture was
becoming influential outside New
York in the late 1960s, with acts like
Willie Colon, Ray Barretto, Eddie
Palmieri, and Joe Cuba showing up
in Chicago to play Puerto Rican clubs
like Habana Madrid, Café Olé, and
Coco Loco. Radio deejays

The 0ld Town School of Folk
Music

like Raul Cardona, Carlos Uribe,
and Rey Rubio pushed records from
New York’s Fania and Tico labels,
amongst others, where they could
be bought at Puerto Rican stores
like La Voz Hispana. Chicago artists
like La Mafia del Ritmo, Tipica 78,
and Shorty Ramirez & Orchestra
adopted this popular new style, a
combination of salsa, boogaloo, and
jazz with the traditional bomba and
plena styles mixed in. The energy

of this movement gave way to disco
in the late 1970s, but nearly thirty
years later it is being revived by
Angel Melendez and his 911 Mambo
Orchestra, as well as the Afro-Latin
Jazz Ensemble.

A AfriCaribe

Puerto Rico’s traditional music

has also been rejuvenated over the
last decade, through the efforts of
Tito Rodriguez and his AfriCaribe
organization and Carlos Flores’s
Ensemble Kalinda. They focus on
the music’s African and indigenous
roots, with percussion-heavy forms
like bomba, plena, and decima. The
Latin music available in Chicago is
nearly as diverse as the city itself.

Chicago’s World Music
Festival




The Developing
Music Student

High school students are required to take one year of music to fulfill their graduation
requirements. Students can often select from subjects such as General Music, Music
Appreciation, choir, band, orchestra, piano lab, string ensemble, and others. In

some cases, depending on the theme or focus of the school, freshman are not allowed
to take music classes. In other high schools, students who have gained and mastered
various musical skills in elementary school music programs can continue their studies
through all four years of high school. High school music coursework does not directly
correspond to grade levels, however. A sophomore may find herself sitting next to a
senior in a General Music class. The following is a quick look at the characteristics and
abilities of students in early high school.
e Early high school students can the concept that students need to
absorb complex ideas without a lot of be disciplined and focused when
explanation. Their abstract thinking learning music, because incorporating
skills are continuing to develop and this work ethic will reflect in their

sharpen. Instrumentalists begin to musicianship. Instructors must find

understand the mechanics of their
instruments and how they function
as simple machines. Students have
greater knowledge of how the body
functions in order to produce vocal
sounds as well as the technical aspects
of how sounds are produced on
various instruments. This is a great
time for students to incorporate
classroom strategies and lessons into
their performances. Whether students
are leaning toward actual musical
performance or just an appreciation
of music, this is a key time for them
to develop and refine their personal
aesthetic. Encourage independent
study to supplement structured
lessons.

Many freshman and sophmores are
not confident and this can reflect in
their musicianship. Students can be
easily distracted and sometimes lose
focus in playing or singing the correct
notes and observing the dynamics
required during practice sessions. Be
firm, and positively reinforce

innovative ways to motivate students to
practice outside of class since parents
tend not to be as involved at the high
school level.

Freshman and sophomore boys are
still experiencing changes in the
timbre of their voices and they can
be apprehensive about singing alone
and in a group. Instructors should
adopt an encouraging and reassuring
attitude. Girls are still maturing
physically. Some girls may already

be convinced that they sing soprano
or alto based on previous vocal
experiences in or outside school. It
may be difficult to convince them to
sing in a different section, but they
should understand the value of trying
something new and gaining a fresh
perspective, even if they eventually
return to their previous section. They
should be assured that approaching
something from a different musical
perspective will make them better
musicians.
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The learning outcomes below are based on the Scope and Sequence, which builds

instruction sequentially across these levels. Keep in mind that students of different

ages may be at the same level.

f

High School Level I
Students Can ...

High School Level II \
Students Can ...

* sight-read melodies and
harmonies of an easy to
moderate level of difficulty

e improvise stylistically appropriate
harmonizing parts

e evaluate a musical performance,
composition, arrangement, or
improvisation by comparing it to
similar or exemplary models

e listen to and classify music from
a variety of cultures by style and/
or historical period

* sight-read complex musical
selections

° improvise stylistically appropriate
harmonzing parts in a variety of
genres

* read and write major and minor |,
IV, and V chords

* evaluate musical performances
and compositions by comparing
them to similar or exemplary
models and offering constructive
suggestions for improvement

e classify by genre or style, and
by historical period or culture,
representative aural examples of
music and explain the reasoning
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Scope and Sequence

sing Sing (IL 26B; Nat'l 1)

Sing a varied repertoire of vocal
literature of an easy to moderate

level of difficulty, with expression and
attention to phrasing, interpretation,
pitch, breath control, articulation, and
enunciation.

MUSIC LITERACY

Read and Notate Music
(IL 26A; Nat'l 5)
* Read an instrumental or vocal score

(vocal score of up to three staves).

Read and recognize simple meters,
such as 2/4, 3/4, and 4/4.

Identify major scale degrees by

» Sing a varied repertoire of vocal

literature of various meters and « Use standard terminology to describe
rhythms, including some songs from musical principles of balance,
memory, in small ensembles with one intonation, and rhythmic unity.
student on a part.

» Perform a varied repertoire of vocal
literature of an easy to moderate
level of difficulty, exhibiting accurate
rhythm, intonation, and balance.

+ Sight-read melodies and harmonies
of an easy to moderate level of
difficulty.

Play Instruments (IL 26B; Nat'l 2)

» Perform a varied repertoire of
instrumental literature of an easy
to moderate level of difficulty, with
appropriate dynamics and phrasing.

* Perform a varied repertoire of
instrumental literature of an easy
to moderate level of difficulty, with
expression and technical accuracy, in
small ensembles, with one student on
a part.

* Use ensemble skills, such as balance,
intonation, and rhythmic unity, when
performing.

* Play major scales and melodies,
major and dominant seventh chords.

» Sight-read musical selections of an
easy to moderate level of difficulty.

Improvise (Nat'l 3, 4)

» Compose stylistically appropriate
harmonizing parts.

* Improvise rhythmic and melodic
variations in a major and minor key.

* Improvise melodic variations in folk
songs, standard classical and pop
songs, and hymns.
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Listen and Describe

(IL 26A; Nat'l 6)

» Compare and contrast tone color,
rhythm, melody, texture, and
form as applied to various arts
disciplines.

+ |dentify sources of American music
genres and trace the evolution of
those genres.

» Exhibit informed concert etiquette
during live performances in a
variety of settings.

Evaluate (IL 25A; Nat'l 7)

» Evaluate a musical performance,
composition, arrangement, or
improvisation by comparing it to
similar or exemplary models.

MAKING CONNECTIONS

Cross=curricular

(IL 25B; Nat’l 8)

» Explain the ways in which the
principles and subject matter
of disciplines outside the arts
(science, social studies, etc.) are
related to those of music.

Cultural (IL 27A, 27B; Nat'l 9)

* Listen to and classify music
from a variety of cultures by
style and/or historical period.

» Compare and contrast the role

and importance of music in our
society and in everyday life.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

6. Listening to, analyzing,
and describing music

Z. Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

For list of complete Illinois Standards for Music,
Grade 9, see pages 248-249.
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sing (IL 26B; Nat'l 1)

Sing a varied repertoire of vocal
literature of a moderate level of
difficulty, with expression and
attention to phrasing, interpretation,
pitch, breath control, articulation, and
enunciation.

Sing vocal literature in a variety of
languages, including some songs from
memory, in small ensembles with one
student on a part.

Perform a varied repertoire of vocal
literature of a moderate level of
difficulty, exhibiting accurate rhythm,
intonation, and balance.

Sight-read musical selections of a
moderate level of difficulty.

Play Instruments (IL 26B; Nat’l 2)

Perform a varied repertoire of
instrumental literature of a moderate
level of difficulty, with appropriate
dynamics and phrasing.

Perform a varied repertoire of
instrumental literature of a moderate
level of difficulty, with expression

and technical accuracy, in small
ensembles, with one student on a
part.

Use ensemble skills, such as balance,
intonation, and rhythmic unity when
performing.

Play major and minor scales and
melodies, major, minor, and dominant
seventh chords.

Sight-read musical selections of a
moderate level of difficulty.

Improvise (Nat'l 3)

Improvise rhythmic and melodic
variations in a major and minor key.
Improvise stylistically appropriate
harmonizing parts in a variety of
genres.

Scope and Sequence

MUSIC LITERACY

Read and Notate Music
(IL 26A; Nat'l 5)

Read an instrumental or vocal score
(vocal score up to 4 staves).

Read and write rhythmic patterns in
simple and compound meters.

Read and write major and minor |, 1V,
and V chords.

Identify simple song forms, such as
jazz, blues, and rock.

Compose/Arrange Music (Nat'l 4)

Compose melodies and harmonies
using simple and compound meters
and using major and minor chords.
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Listen and Describe

(IL 25A, 26A; Nat'l 6)

+ |ldentify sources of American music
genres, trace the evolution of
those genres, and cite well-known
musicians associated with them.

* Interpret and assess expressive
elements and standard music
symbols while listening to select
musical examples.

« Exhibit informed concert etiquette
during live performances in a
variety of settings.

Evaluate (IL 25A; Nat'l 7)

» Evaluate musical performances and
compositions by comparing them
to similar or exemplary models and
offering constructive suggestions for
improvement.

MAKING CONNECTIONS

Cross-curricular
(IL 25B; Nat’l 8)
» Compare characteristics of two

or more arts within a particular

historical period or style and
cite examples from various
cultures.

Cultural (IL 27A, 27B; Nat’l 9)

« |dentify music-related careers
and how music functions in
history, society, and everyday
life.

+ Classify by genre or style and
by historical period or culture
unfamiliar but representative
aural examples of music;
explain the reasoning.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

Performing on
instruments, alone and
with others, a varied
repertoire of music

Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

Listening to, analyzing,
and describing music

Evaluating music and
music performances

Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

9. Understanding music in
relation to history and
culture

»

3

2

N

For list of complete Illinois Standards for Music,
Grade 10, see pages 248-249.
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A Jeff Tweedy
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imports e..vdraordinap7 music from
every corner of the world to their

current home in Lincoln Square.

Chicago Folk Music Festivals \ﬂ

The month-long Smaller festivals include the Greek
showcases the best of in Millennium Park Festival, Irish American Heritage
international music at dozens of events presents over 50 world-class gospel Festival, Celtic Fest, and Taste of

in various downtown venues. acts, as well asfamzly—centered Romania.
activities and an art fair.




Chicago’s diverse ethnic history has
been the basis for its complex and
unique culture, and this is reflected
powerfully in the city’s folk music
traditions. Immigrant communities
brought the music of their native
countries to the different Chicago
neighborhoods, where the music
continues to thrive and evolve.

Celtic music is one of the most
popular, filling the pubs of the
far south and far north sides, as
well as established venues like the
Irish American Heritage Center
and Gaelic Park. At the beginning
of the twentieth century, Chicago
Police chief Francis O’Neill
began collecting Irish fiddle tunes
brought by nineteenth-century
immigrants of the global Irish
Diaspora. His work resulted in

an extensive collection of tunes

still played today wherever Irish

Americans congregate.

In the early twentieth century,
Chicago’s proximity to the
Paramount record company in
Wisconsin and to Gennett in Indiana
made the city a national center for
Central and Eastern European
immigrant musicians, and ethnic
record labels developed rapidly.
Greek musicians, displaced by the
Turkish-Greek war in the 1920s,
brought to the Greektown area

the rembetika style of bouzouki
playing. Polish, Czech, German,
and Lithuanian newcomers brought
the polka and built a local industry.
Ukrainian culture, centered on

the near west side, boasted its own
intricate stage dance with energetic
music to accompany it. Romanians,
mostly on the far north side,
established several popular mandolin
orchestras.

With the Great Migration of African
Americans from the South came the
twin traditions of country blues and
gospel singing. Blues hit the bars
and eventually became electrified,
but gospel was preserved in the
churches, propelled by the creativity
of masters like Thomas Dorsey and
Sallie Martin, dubbed the “father”
and “mother” of gospel music.
Dorsey, a record producer, is well

known for his seminal gospel hymn
“Take My Hand, Precious Lord.”
Martin’s “Just A Closer Walk with
Thee” is another significant gospel
standard. Dorsey and Martin worked
in a traditional style, but they were
innovators as well, crafting a new

musical vocabulary for spirituals and

paving the way for popular Chicago
gospel artists like Mahalia Jackson,
Albertina Walker, and Dorsey’s niece,
the composer and former Chicago
Public Schools teacher Lena McLin.
Their success helped make Chicago
the nation’s gospel music capital, with
more labels producing more gospel
singles than anywhere else in the world.

Though Nashville would become
better known for country music, and
New York for the troubadour revival
of singer-songwriters, Chicago

was at the forefront of both before
being surpassed. In the 1920s,
National Barn Dance was broadcast
on Chicago’s most important radio
station, WLS, predating the more
famous Grand Ole Opry. The variety
show drew country music artists
from across the country to satisfy its
audience of southern migrants and
rural [llinoisans able to receive the
powerful AM signal. Its popularity
waned by the end of the 19505,
around the time a young Pete Seeger
disciple and New York transplant
named Bob Gibson was gaining a
large audience at a North Side club
called Gate of Horn. His recordings

and performances at Carnegie Hall

and Newport Folk Festival made him
nationally famous, but his home

and most dedicated following was in
Chicago. Steve Goodman and John
Prine began their careers sharing
the bill with Gibson at clubs like the
Quiet Knight and Earl of Old Town.
Their style retained Gibson’s
troubadour tradition and
generally eschewed the grittiness
of Greenwich Village. Goodman
and Prine both wrote more hits
for other artists (most famously
Arlo Guthrie and Bonnie

Raitt, respectively) but their
local following was immense.
Goodman’s most enduring
legacy may be the Cubs theme
song “Go Cubs Go,” still in

use long after his premature
passing.

Most of these artists studied,
performed, or taught at the now
venerable Old Town School of
Folk Music. Founded in Chicago
in 1957 by two Bob Gibson affiliates,
‘Win Stracke and Frank Hamilton,

the school has educated five decades

of children and adults, amateurs and

professionals, perhaps most notably
Byrds lead singer Roger McGuinn. Its
artistic benefactors today include two
nationally renowned, Chicago-based
singer-songwriters: Jeff Tweedy, the
Grammy-winning leader of the band
Wilco, and alt-country icon Neko Case.

Another longtime Old Town School
affiliate, Ella Jenkins is something
of an institution in Chicago.
Deemed the First Lady of Children’s
Music, Jenkins has been educating
and performing for children for
well over a half century. She has
released dozens of albums on Moe
Asch’s Folkways label (reissued on
Smithsonian Folkways), and leads
the company in CD sales. In 2004,
she received a Grammy Lifetime
Achievement Award from the

Recording Academy.

Chicago’s folk music roots run deep.
However one defines the genre, by
its relationship to the traditions of

a particular culture or by its roots

in the American folk revival of the
1950s and '60s, Chicago has played a

role in its development. 53



The Developing
Music Student

Music students at the junior and senior levels range from the very serious musician

intent on continuing his or her studies in college and beginning a professional music

career, to the high school musician who may later decide to pursue a different career.

The following is a quick look at the characteristics and abilities of students in their late

high school years.

* Students become more independent
and self-directed at this age. Create
assignments that require students
to make choices about the subject
of their work: the genre and style
of their music and the instruments
involved. Some students may form
their own musical groups. Give them
opportunities to perform at school
when possible. Juniors and seniors
who have studied music and mastered
some skills during their freshmen and
sophmore years often feel a sense of
accomplishment and confidence when
they reach higher levels. Their true
musicianship now begins to emerge.
They have a strong grasp of many
musical concepts and begin to see the
bigger picture of the art form.

Students are still evolving but some
may feel very confident and want

to volunteer their leadership in a
musical group. Give them room to
lead but continue to provide guidance
as needed. Students should be given
frequent opportunities to perform
in-class recitals and be evaluated.
Students gain confidence as their

in-class recitals show progress. Offer
constructive criticism often, so that
students become accomstomed to the
process. Students who have elected

to take their first music class may feel
intimidated if the class involves per-
formance. Be aware of this and offer
continuous encouragement so that the

student may build confidence.

Students are continuing to mature;
they are at the precipice of adulthood.
This is a good time to reinforce the
concept of music as a physical pursuit,
one that is very tied to physical health.
Students may be encouraged to work
out and build muscles if they wish to
participate in marching bands. Tuba
and bass drum instrumentalists in
particular must be able to march and
carry heavy instruments. The same

is not true of piccolo players, but
they are still required to march while
providing wind for their instruments.
Singers need to take care of their
voices, also. Teachers should make
them aware of the vocal cords’ need for
rest and recovery.
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The learning outcomes below are based on the Scope and Sequence, which builds

instruction sequentially across these levels. Keep in mind that students of different

ages may be at the same level

f

High School Level III
Students Can ...

N

High School Level IV
Students Can ...

e perform a varied repertoire of
vocal literature of a moderate to
difficult level and in a variety of
languages in small ensembles

* play chromatic melodies and
scales, and major and minor 7th
and 9th chords

* read and write rhythmic patterns
in simple and compound meters
and in uneven time signatures
such as 5/8 and 7/8

e compare and contrast the role
and importance of music in a
variety of cultures

e identify and describe the effects
of society, culture, and technology
on music, electronic instruments,
and the human voice, and of the
transformation and perception of
sound

* sight-read musical selections

e perform modal melodies and

e read and write music that

e compare and contrast elements

e explain how elements, artistic
processes (such as imagination
and craftsmanship), and
organizational principles (such as
unity and variety or repetition and
contrast) are used in the various
arts and cite examples

of a high level of difficulty with
expression and technical accuracy

scales, and major and minor 11th
and 13th chords

incorporates complex rhythmic
patterns in simple, compound,
and uneven meters

of music through literature
selected for performance and/or
listening

_
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Scope and Sequence

Sing (IL 26B; Nat'l 1) Read and Notate Music (Nat'l 5)

» Sing a varied repertoire of vocal * Read an instrumental vocal score
literature of a moderate to difficult (vocal score of four or more staves).
level, with expression, technical - + Read and write rhythmic patterns in
accuracy, and attention to phrasing, simple and compound meters and in
interpretation, pitch, breath control, uneven time signatures such as 5/8
articulation, and enunciation. and 7/8.

» Sing vocal literature in a variety of + Read and write music using 7th and
languages, including some songs from 9th chords.

memory, in small ensembles with one
student on a part.

» Perform a varied repertoire exhibiting
accurate rhythm, intonation, and
balance, in small ensembles with one
student on a part.

Sight-read musical selections of

a moderate to difficult level, with

technical accuracy, exhibiting

fundamental skills and performance
techniques.

Play Instruments (IL 26B; Nat'l 2)

» Perform a large and varied repertoire
of instrumental literature of a
moderate to difficult level, with
appropriate dynamics and phrasing.

» Perform expressively a varied
repertoire of music representing
styles from diverse cultures.

» Use ensemble skills such as balance,
intonation, and rhythmic unity when
performing.

» Play chromatic melodies and scales,

and major and minor seventh and

ninth chords.

Sight-read musical selections of a
moderate to difficult level, exhibiting
fundamental skills and performance
techniques.

Compose/Arrange Music (Nat'l 4)

» Compose and arrange music for
voices and various electronic and
acoustic instruments.

Improvise (Nat'l 3)

* Improvise rhythmic and melodic
variations using chromatic and
pentatonic scales.

* Improvise rhythmic and melodic
variations in blues and standard pop
songs.

* Improvise original melodies in a
variety of styles, over a given chord
progression, each in a consistent
style, meter, and tonality.
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Listen and Describe
(IL 27B; Nat'l 6)

Compare and contrast the role and
importance of music in a variety of
cultures.

Critique the impact of music of
diverse cultures upon American and
other societies.

Exhibit informed concert etiquette
as an actively engaged listener
during live performances in a
variety of settings.

Evaluate (IL 25A, 26A; Nat'l 7)

Make informed, critical evaluations
of the quality and effectiveness

of musical performances,
compositions, arrangements,

and improvisations and apply the
criteria in personal participation in
music.

MAKING CONNECTIONS

Cross=curricular

(IL 25B, 27A, 27B; Nat'l 8, 9)

 Classify unfamiliar but
representative aural examples of
music by culture and historical
period.

« ldentify and describe the
effects of society, culture, and
technology on music.

* |dentify sources of world
music genres (swing, Broadway
musical, blues, etc.), trace
the evolution of those genres,
and cite well-known musicians
associated with them.

« ldentify various roles
(entertainer, teacher, transmitter
of cultural tradition, etc.) that
musicians perform in the United
States. Cite representative
individuals who have functioned
in each role, and describe their
activities and achievements.

* Analyze the contributions
made by different art forms in
interdisciplinary works (musical
theater, opera, performance art,
etc.).

+ Examine the science of sound
production as it relates to
musical instruments.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

Listening to, analyzing,
and describing music
Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

Understanding music in
relation to history and
culture

2

N

o

For list of complete Illinois Standards for Music,
Grade 11, see pages 248-249.
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Sing Sing (IL 26B; Nat'l 1)

Sing a varied repertoire of vocal
literature of a high level of
difficulty, with expression, technical
accuracy, and attention to phrasing,
interpretation, pitch, breath control,
articulation, and enunciation.

Sing vocal literature in a variety of
languages, including some songs from
memory, in small ensembles with one
student on a part.

Perform a varied repertoire exhibiting
accurate rhythm, intonation, and
balance, in small ensembles with one
student on a part.

Sight-read musical selections of a
high level of difficulty, with expression
and technical accuracy, exhibiting
fundamental skills and performance
techniques.

Play Instruments (IL 26B; Nat’'l 2)

Perform a large and varied repertoire
of instrumental literature of a high
level of difficulty, including atonal and
contemporary scores, with expression
and technical accuracy.

Perform expressively a varied
repertoire of music using compound
meters and rhythms in a variety of
keys and changes of meter.

Perform using ensemble skills such

as balance, intonation, and rhythmic
unity.

Perform modal melodies and scales
and major and minor 11th and 13th
chords.

Sight-read musical selections of a
high level of difficulty, exhibiting
fundamental skills and basic
performance techniques.

Improvise (Nat'l 3)

Improvise rhythmic and melodic
variations on a variety of modes.
Improvise original melodies over
major, minor, 7th, 9th, 11th, and 13th
chord progressions in a consistent
tonality.

Scope and Sequence

MUSIC LITERACY

Read and Notate Music (Nat’'l 5)

Read an instrumental or vocal score
of a high level of difficulty.

Read and write music that
incorporates complex rhythmic
patterns in simple, compound, and
uneven meters.

Read and write music using 11th and
13th chords.

Compose/Arrange Music

(IL 26A; Nat'l 4)

Compose and arrange melodies in
simple and compound meters and
uneven time signatures.

Arrange music of two to four parts
in ways that preserve or enhance the
expressive effect of the music.

Compose or arrange rhythms,
melodies, chords, and tones using the
combination of an electric keyboard
and music composition and notation
software.

Demonstrate the ability to manipulate
rhythms, melodies, chords, tone, and
tone color using the combination of a
synthesizer and a computer.
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Listen and Describe

(IL 25A, Nat'l 6)

« Compare and contrast elements of
music through literature selected
for performance and/or listening.

» Exhibit and explain appropriate
small- and large-ensemble
performance techniques for formal
and informal concerts.

» Exhibit informed concert etiquette
as an actively engaged listener
during live performances in a
variety of settings.

Evaluate (Nat'l 7)

« Evaluate, interpret, and assess
expressive elements of a given
work.

MAKING CONNECTIONS

Cross=-curricular

(Nat’'l 8)

» Explain and cite examples of
how elements, artistic processes
(imagination, craftsmanship,
etc.), and organizational
principles (unity, variety,
repetition, contrast, etc.) are
used in similar and distinctive
ways in the various arts.

» Explain ways in which the
principles and subject matter
of various disciplines outside
the arts are interrelated with
those of music (Language Arts:
compare the ability of music
and literature to convey images,

feelings, and meanings; physics:

describe the physical basis of
tone production in string, wind,
percussion, and electronic
instruments and the human
voice; etc.).

Cultural

(IL 25B, 27A, 27B; Nat’'l 9)

+ Classify by genre or style and
by historical period or culture
unfamiliar but representative
aural examples of music, and
explain the reasoning behind
their classifications.

« ldentify sources of world music
genres, trace the evolution of
those genres, and cite well-
known musicians associated
with them.

« ldentify and describe music
genres or styles that show
the influence of two or more
cultural traditions, identify the
source of each influence, and
trace the historical conditions
that produced the synthesis of
influences.

Describe the interdisciplinary
connections that integrate three
or more art forms, such as
pattern, form, mood, emotion,

point of view, and interpretation.

Explain the importance

of research, development,
invention, technology, and
entrepreneurship to careers in
the arts.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Singing, alone and with
others, a varied repertoire
of music

2. Performing on
instruments, alone and
with others, a varied
repertoire of music

3. Improvising melodies,
variations, and
accompaniments

4. Composing and arranging
music within specified
guidelines

5. Reading and notating
music

Listening to, analyzing,
and describing music

Evaluating music and
music performances

8. Understanding
relationships between
music, the other arts, and
disciplines outside the
arts

Understanding music in
relation to history and
culture

2

o

For list of complete Illinois Standards for Music,
Grade 12, see pages 248-249.
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Besides CSO, Ravinia, and the Lyric Opera, here are more opportunities to hear classical music in Chicago.

is known for its mission is to serve as a national (now held in Millennium Park) — the Midwest’s premier professional
innovative productions of model for inclusiveness and features the Grant Park Orchestra and chorus and orchestra specializing
both classic and contemporary innovation in classical music. Chorus. It is currently the only free, outdoor  in the performance of eighteenth-
operatic works. classical music festival in the country. century works.




Chicago is an international
destination for connoisseurs of
classical music, boasting outstanding
classical music ensembles and venues
that rival those of any city in the world.

The Chicago Symphony Orchestra
has been consistently lauded as one
of the world’s premiere symphony
orchestras. Established in 1891, it is
the country’s third oldest orchestra.
World-renowned conductors such as
Fritz Reiner, Sir Georg Solti, and
Daniel Barenboim have held the
position of music director, and this
distinguished legacy continues under
the baton of Riccardo Muti beginning
in the 2010—11 season. Known for
its mastery of the orchestral canon,
including the symphonic works of
Mahler, Brahms, Shostakovich, and
Strauss, the CSO is revered for the
precision of its ensemble and its
majestic brass sound. With over 9oo
recordings and 60 Grammy awards
to its credit, it commands respect at
home and abroad, regularly touring
internationally to rave reviews.
Equally esteemed by classical music
lovers is the Chicago Symphony
Chorus, a professional chorus
established in 1957 by Margaret
Hillis as the first permanent choral
ensemble affiliated with a major
U.S. symphony orchestra. The
CSO’s home for over 100 years has
been Orchestra Hall, expanded in
1997 into a complex of rehearsal,
performance, administrative, and
dining facilities known as Symphony
Center. The CSO Association’s
Institute for Learning, Access, and
Training at the Chicago Symphony
Orchestra offers a range of
community activities and educational
opportunities for children and
adults, including the reputable Civic
Orchestra, a training orchestra

for promising pre-professional
musicians.

The GSO has long been associated
with Ravinia in north suburban
Highland Park, Illinois. For many
music lovers, no summer is complete
without at least one trip to Ravinia,

a picturesque outdoor venue that
hosts the summerlong festival, where
some of the most prominent names
in classical, jazz, and popular music

and dance are featured. It
is also the summer home

of the Chicago Symphony
Orchestra, which has held
summer residencies since

1936, the festival’s first year.

Originally an amusement
park—with a baseball
diamond, electric fountain,
and dance hall—designed

to drum up business for
the upstart Chicago &
Milwaukee Railroad, Ravinia
outlasted the railroad to
become host to the oldest summer
music festival in North America.
Ravinia regularly draws an estimated
600,000 listeners annually to attend
150 shows per season. The Martin
Theater remains from the early
years of the festival and welcomes
audiences for intimate concerts
indoors, while outdoors a 3,200-
seat covered pavilion gives way to an
expansive lawn, where concertgoers
enjoy picnic dinners and listen to
music under the stars.

Ravinia Festival

During its tenure, the festival has
hosted a wide range of world-class
artists, such as Leonard Bernstein,
Louis Armstrong, Yo-Yo Ma, Duke
Ellington, Van Cliburn, Janis Joplin,
and George Gershwin, under the
music directorship of conducting
luminaries Seiji Ozawa, James
Levine, and James Conlon, with
Ramsey Lewis serving as Artistic
Director of Jazz at Ravinia. Ravinia
also conducts year-round educational
programs in primary and secondary
schools throughout Chicago and
offers the Steans Institute for Young
Artists, a professional training
program for emerging classical and
jazz musicians.

Lyric Opera

Chicago opera took longer to find

a home than CSO and Ravinia did.
Around the turn of the twentieth
century, opera was performed
regularly at the Chicago Auditorium
(now the Auditorium Theatre of
Roosevelt University) and later

at Ravinia Park’s summer opera
productions. The Civic Opera
House finally opened in 1929, but
the economic devastation of the
Great Depression prevented Chicago
companies from presenting opera
consistently until the Lyric Opera of
Chicago was founded in 1954.

With a reputation for lavish
productions and performances by
some of the most celebrated singers
and musicians in the world, the Lyric
Opera of Chicago has attracted most
of the great operatic voices of our
time, including Luciano Pavarotti,
Leontyne Price, Jessye Norman,
Renée Fleming, Maria Callas, and
Placido Domingo. Lyric Opera has
premiered significant new works in
the operatic repertory, including
Anthony Davis’s Amistad in 1997

and William Bolcom’s A View from the
Bridge in 1999, and has featured the
American stage debut of a number of
prominent international stars. Lyric
Opera of Chicago is also developing
the next generation of opera singers
and audiences. Through its Ryan
Opera Center, Lyric nurtures

the careers of emerging young
singers with training programs and
performance opportunities in full
productions. The company invites
students to discover opera through a
number of education programs offered
at the Givic Opera House and in
schools throughout the Chicago area.



Music Lesson Plan

Teacher Name Class Music Grade 3-5
Lesson Title Ze? 's Cowunt and P/ay.’
Start Date _NVov. | Time Needed 460 r#rnites

Objectives Students cill be able 2o read musical notes and perforrr easy rhnnc
pallerns L(S/ng whole, half, Ugaarz‘er, and 315/7{/1 notes and rests.

Materials Needed XA/2hm sticks, CD plajer, recording of a faruliar sonqg in 4/4
meter, chalkboard, chalk, classroort instruments £ available

Standards Addressed ZZ 25.4.2¢, 2¢.A.2d, 2¢,.B.2c; Nt/ 2, s

Check each strand of the scope and sequence addressed in this lesson.
™ Music Making ¥ Music Literacy IzrEvaluation/lnterpretation MMaking Connections

Warm-up Activities

Play a recording of a farliar Song in 4/ 4 meler and endoara?e Students o

c/cgp a/onj. Ask students cohat 5/785/ heard on the redora//‘nﬁ 5[/7\9//73 voices?
instruments?). Ask them to describe how the musical accompariment enfranced
Zhe Song.

a rhythim ostinato A}/ repeaz‘/ng a pattern in 4/4. Clap and count the e/ﬁ/ﬂ‘h notes
and brush hands Z(ogef/?er for the half notes.

Keviet cOani/ng faa/‘ier and 3/5/7?/7 notes and rests. 7hen praci/cg c/cgppfng Zhe
fo//oa_)/ng-'

° o d J ° d J
) I L Y
1 e o o Y s Y Y
IR S T S R T S I R R R S R

NN N N N NN NN

Distribute classroon instruments and instruct groups of’ stwdents Zo /o/ay
a’eS{gnaZ‘eo/ /ines.
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Assessment Strategy

Students shoeld be able o p/ay independently and ,éeep a steady beat.

P/ca/ Zh e redo/‘o/fng agafn. Instrect students 2o p/ay Zheilr a’eé{gn@iec/ lines Zo
accompany the recording.

( aér/c
3 Student played 90% or more of the rithms accurately.

2 Student played at least sO% of the riythms accurdadely.
| Stedent played most rithms incorrectly.
O Student did not attempt o play.

Wrap-Up/Cool Down

AFter CO//ecZ‘/nﬁ Zhe mSZ‘ramenZ‘S, instruct student's to tell what they /earnec/
and epjoyed most about today s lesson. If time permits, give students a” musical
malh  sheetl Co complete. This actividy eoil/ give Zhem practice counting in 4/ 4

Cime.

Teacher Reflections

What worked: Students epjored p/ay/ng 2he instruments!

A)/%iZ‘ couwld Ae /‘Mpro\/ec/ : Some Students need Zo revieco COanZ‘/ng 31:9/72‘/7 rnotes vVs.
gaarz‘er rnotes.
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Music Lesson Plan

Teacher Name Class Music Grade /S I-IT
Lesson Title 5/g/i¢~reading Melodies and Yarmonies
Start Date OcZ. | Time Needed 60—90 runutes

Objectives Students will be able Zo Sight —read melodies and harmonies and sing a
major scale wsing syllables.

Materials Needed CAd/Kboard, chalky CD player and musical recording, a prepared
519/t —reading coorksheet

Standards Addressed ZL 2¢6.A.4c, 26.A.4d; Nt/ 1, 2, s, 6

Check each strand of the scope and sequence addressed in this lesson.
¥ Music Making ¥ Music Literacy IzrEvaluation/lnterpretation MMaking Connections

Warm-up Activities

P/Ca/ Q /‘edorc//‘ng o Do, K e, Mi " from The Sowund of Music. Distribute COP/AQS of’
2he Song and encourage students to sing along as the song i's plased again. Explain
Yo Students that this song /s based on a major scale. Keview that a mgjor scale

includes 31:9/72‘ Consecutive tones From Do to Do (or | 2o §). Ask students i£ the

musical sy//aé/es in Zhe 50/73 3ef /7/:9/76_# or lowwer.

Zhad 5/785/ can wse the mrnesrtoncs é-t/ery-éooa/-goy-boeé ~Fine for the line notes
arnd F=H-C—E For Zhe space notes. Keview the notes ruddle C and D.

Keview the fuct that in tWestern music, a half Step Is Che smallest distance
between Cwo notes. Two half steps e?aa/ one whole step. A Aat Sign ( l7> lowers
Zhe /9/‘Z‘c/7 5}/ one half \Sz‘e/?, and a 5/762/79 5/:9/7 ( #) rarses the pfz‘cﬁ A}/ one half Sfep.

é/\s/ng a ,éeyéoaro/, demonstrate éy /9/52}///73 and 5/:9/7//73 mNerments éy half steps and
Zhen é}/ whole 5%8/5.

Play and 5//73 a mgjor scale «using the musical 5y//aé/e5 Do, Ke, Mi . . .

Irntroduce he -/’o//oa,)/ng i/lewstration

5/7044.)//73 Zhe /roﬁre\s&‘on of a 1 oF scale: 8
7 C
B Do
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Kevieco cOanZ‘/nj and 5/:9/7Z‘-/-eac/ Zhe /'o//oa.)/ng mMeasSUres L(S/ng musical sy//aé/e5 :

C.@;Pi:>
2

JIJ il

.«
(18
o
o

Assessment Strategy

Connection: 5119/72‘ read a Song From another culture of an easy Zo moderate /eve/
of a//‘f#ca/z‘y.

Kubric
3 Student sang or played 90% or rmore of the notes accurately.
2 Student sang or p/ayea/ al least s0% of the notes accaraz‘e/y.
| Stedent sang or plajed most notes incorrectly.
O Student did not attempt Zo Sz‘ng or p/@/.

Wrap-up/Cool Down

Interpretation: Play a musical selection of an easy leve/ of diffculty, 3/\/@
Students a copy of the music, and instruct them to /isten and analyze 2he
movement of the melody.

Teacher Reflections

WAt worked: Most students were able to 5{9/7{ —read the easy melodies and
rhn.
What could be improved: Some Students were able to clap Che rAthin, bect Zhey

were reluctant o 5/173. Perhaps coe will do a few voca/ warm-ups at Zhe 5@3/}7/11‘/73
of the next lesson Zo /]e/p Stwudentds Ffee! at eaSe coth Lherr 5//73//75.
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Elements of a Quality
Visual Arts Program

The lifelong rewards of a quality visual arts education may be too great to measure.
But the elements of a good program can and should be measured to ensure every
student has the opportunity to succeed. A good visual arts program requires a safe,
comfortable environment, high-quality materials and instructors, clear goals,
comprehensive curriculum, and ongoing program evaluation. Below, you'll find a

detailed list of the elements of a quality visual arts program.

/71

Lﬁ . ‘.\w .

|

A spacious, well-lit work area. : High-quality art supplies for a
Visual art students at all levels i variety of activities. The visual arts
need a work space large enough to . include drawing, painting, printmaking,
accommodate projects in a variety of i sculpture, media arts, and other varied
mediums. Ideally, an art room has large | activities. Students should have first-
tables with level surfaces; room for i hand exposure to as many art mediums
students to move freely as they work; a i as possible at the appropriate available in
sink with clean, running water; ample . sufficient quantity. Cleaning supplies,
and secure storage for materials; a i drying racks, a working kiln, and black
clear view of the instructor; and good E and white boards are also essential.
lighting. i Ideally, the art instructor would also
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have continued access to a computer
with an LCD projector, a printer, and a
digital camera.

A qualified art teacher or teaching
artist. Qualified, well-trained, and
full-time instructors are crucial to the
success of a visual art program. Teachers
must understand the central concepts
and methods of inquiry of visual art
and must create learning experiences
that make the content meaningful to all
students. Sequential arts instruction
that incorporates project-based
learning should always be the standard.
Many programs rely on the combined
efforts of a classroom teacher and

one or more visiting artists. A quality
visual arts partnership allows school
administrators, classroom teachers,
and visiting artists to meet and plan the
program in advance. Classroom teachers
and visiting artists then continue to
collaborate outside the weekly teaching
session.

Dedicated, consistent class periods
and preparation time. At the
elementary and middle school levels,
classroom teachers need at least one

or two 45-minute sessions per week to
allow students to start new projects and
explore various art forms. High school
programs should aim to accommodate
90-minute periods whenever possible,
as well as extra periods for advanced
study and studio time. Art teachers
should be given ample time each week to
plan instruction, prepare art materials
and equipment, and coordinate
exhibitions or other special experiences.

Final art projects and student
exhibitions. Finished student art
projects should be displayed in the
classroom and around the school in
special student exhibitions that celebrate
artistic achievement. Teachers, students,
and parents should be invited to view
student artwork. Sculpture and group
installations may also be displayed in
non-traditional spaces outside the
classroom or school, accounting for
safety, weather conditions, and optimal
viewing.

Connection to the Chicago Visual
Arts Community. Chicago is home
to world-renowned art museums

and cultural institutions that all

CPS students should be given the
opportunity to experience. Grade
appropriate fieldtrips should be
planned in advance, along with pre-
and post-visit activities to help students
engage. Schools and parents must
support the organization of these
activities by coordinating permission,
transportation, and chaperones.
Chicago’s vibrant community of working
artists can also be tapped for school
visits, during which they can answer
students’ questions about careers in art

and share their current projects.

Ongoing evaluation and
accountability. To assess the
effectiveness of an arts program,
administrators must be familiar with
content standards and must understand
the program’s overall goals and the
instructor’s methods. Programs should
be evaluated regularly to ensure that

all students are given opportunities

to work creatively in every medium

and given constructive feedback to
promote development. Students must
also be evaluated so instruction may be
differentiated to address varying needs.

Funding and support from the
school and the community. School
administrators should provide financial
support for the purchase of art supplies
and other required materials or
equipment. Ideally at least one full-time
art teacher’s salary would be included in
every school budget, as well as support
for annual professional development.
Outside funding organizations may also
provide supplementary art materials and
resources for special art projects.

e

7

for quality visual
arts programs:

O A commitment to

artistic excellence

O A supportive principal

and staff

Highly qualified,
credentialed/endorsed
teachers

Standards-based
lessons following a
scope and sequence

Quality texts
representing a broad
range of artistic
perspectives

Space for art-making
and exhibitions with
consistent access

O Appropriate class size

O Access to information

about educational
opportunities beyond
the school setting,
including scholarship
and professional
options
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Best Practices for
Art Teachers

Best practices are general guidelines and suggestions for effective teaching. No matter what your level of

experience, you can benefit from incorporating the following best practices into your art classroom.

Be Prepared Use unit and daily lesson
plans to help make the most of your time
with your students. (See pagesIIQ—II5.)
Think through important aspects such
as classroom and materials set-up, visual
references for each lesson, and teaching
standards.

Know Your Students Remember that
students arrive each year with a mixed
set of experiences. Art classes can be
intimidating for some students. Make
a special effort to know each student’s
name, personality, and learning style.
Interact with students through the
course of each day, both inside and
outside the classroom. Make sure that
your art projects allow for variation and
flexibility so that all students succeed.

Incorporate Themes Identify themes
that engage students and connect with
their experiences. Working with strong
themes motivates students, helps them
form opinions, and activates critical

thinking.

Introduce Various Art Forms
Continually expose students to different
art forms by introducing them to
techniques in drawing, painting,
sculpture, printmaking, and other
media. Help them understand that
each art form has its own properties,
and encourage them to explore these
properties in their own work.

Make Connections and Honor
Diversity Develop class opportunities
or assign art projects that acknowledge
and embrace students’ cultural
backgrounds. Introducing them to
various artists and types of artwork,
whether folkloric or contemporary, will
help them examine different points of
view and traditions.

CLASSROOM ENVIRONMENT

Create an Inspiring Classroom o
engage and motivate students, display
stimulating artwork in your classroom.
Set up an exhibit space with student
work or other images related to the

current lesson.

Establish Rules Create a list of rules
and expectations that define appropriate
behavior for your students. Address how
art materials should be handled, general
safety concerns, and the respect you
require students to have for each other’s
work.

Exhibit Artwork Take time to display
artwork, both in class and in public
areas of the school, and involve students
in planning these exhibitions. Students
will take pride in their achievement and
understand the importance of their
artistic experience.

INSTRUCTION

Plan Bell-Ringer Activities Provide
transition time for students to settle
into art class and get focused. Start a
discussion, quick drawing activity, game,
or other exercise, depending on grade
level and class needs.

Pace and Scaffold Instruction
Access students’ prior knowledge and
help them build Use the scope and
sequence to plan your standards-based
instruction throughout the year.

Balance Process and Product
Student discovery is an integral part
of learning in visual arts. Help your
students take risks and follow their
instincts, emphasizing the process
of art-making as much as the final
product.
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Teach Students to Look at Art

Help students appreciate and evaluate
art. Give them the vocabulary to
describe what they see and provide a set
of questions that they can ask themselves
every time they view art.

Promote Student Collaboration
Though art activities often require
students to work alone, provide
opportunities for collaboration.
Working with others on a project
helps students develop important
communication and social skills.
When assigning collaborative projects,
consider each student’s abilities and

skills.

Require a Sketchboolk Have students
keep a sketchbook for drawing,
doodling, writing down ideas, and
pasting images. Even young students can
benefit from a sketchbook if they have

clear guidelines about how to use it.

Evaluate Students in Different
Ways Employ a variety of methods

to assess students’ progress, such as
verbal feedback, written comments,
and peer evaluation. Use a rubric and
varied assessment strategies to support

learning.

Leave Time for Reflection Allow
time at the end of sessions to review or
discuss important concepts introduced
in class. Opportunities to reflect help
students absorb their art-making
processes and experiences. Student
reflection also helps the teacher gauge
comprehension.

PROFESSIONAL RESPONSIBILITIES

Be Your Own Critic If an art lesson or
project isn't working out the way you
intended, think about what might be
improved. Remaining flexible will allow
for more creativity in your approach to
teaching.

Stay in the Loop Technology provides
students with constant access to new
information and imagery. Understand
the available tools and encourage

your students to use them. Seek
opportunities to develop professionally
and support your practice.

Provide Experiences Outside the
Classroom Chicago is rich in its art
offerings. Plan field trips to museums,
galleries, archives, and artists’ studios to
expose students to a wide array of artists
and art forms. Teach students basic
museum etiquette.

Encourage Family Involvement

By communicating with parents

or guardians regularly about their
children’s work, you create a partnership
that reinforces the importance of
learning and strengthens your school

arts community.

BEST PRACTICES 71



The Developing
Visual Arts Student

Very young children, no matter what their level of prior experience, are usually eager

to make art. Direct their natural energy and enthusiasm with simple, structured

activities that help them explore a wide array of materials and encourage self-

expression. Though there will be variations in individual student development, most

students will exhibit some of the following characteristics.

Pre-kindergartners

At age two to four, students’ drawings
consist mostly of scribbles. They begin at
the earliest stage with random markings
but slowly start to demonstrate more
control with circular and repeated
motions. By ages four and five, many will
be able to tell a story about their scribbles,
a sign of imaginative thinking and
visualization. These students are hands-
on, experiential learners who enjoy
discovering their developing abilities.

Behaviorally, pre-kindergartners are
busy exploring language and may talk
out of turn. Because a class environment
is new to them, they may be easily
distracted by others. Keep art projects
simple and brief so that students stay
engaged. Include projects for which
students can use drawing tools and other
materials, such as basic collage materials
and found objects, to create meaningful
pictures and designs.

Kindergartners

In kindergarten, five- and six-year-olds
begin combining circles and lines in ways
that suggest human or animal forms. The
three-finger grip develops, which assists
them in both writing and drawing.

Behaviorally, many kindergartners
begin to demonstrate an understanding
of rules and routines. They tend to be
cooperative and seek teacher approval.
Because they learn best through hands-
on activities, art projects are a natural fit
for them. They are often more excited

by the process of art-making than by the
final product.

First graders

During this grade, six- and seven-
year-olds’ drawings often reveal what
they find most important about their
subjects. Also, the use of color can be
inspired by emotions rather than logic.

Behaviorally, first graders exhibit

more complex language skills and can
therefore be quite expressive verbally.
Expressiveness also takes the form of
physical enthusiasm, which can mean
an increase in movement and a sense
of competition. First graders learn well
through discovery. Assign art projects
that allow them to explore and create
with a variety of materials.

Second graders

Seven- and eight-year-olds typically
demonstrate increased awareness of

the concept of space. Objects in their
drawings show a relationship to other
objects. Colors reflect those found in
the real world, and shapes and objects
are more easily recognizable. Increased
fine motor skills help students feel more
in control as they draw, paint, cut, glue,
and work with clay.

At this age, students move from liking to
work in groups to working alone. They
often appear more serious than students
at earlier grades; reassurance and
humor on your part can help maintain a

positive learning environment.
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The learning outcomes below are based on the Scope and Sequence, which builds
instruction sequentially across these levels. Keep in mind that students of different
ages may be at the same level.

N

Pre-K Students Can ... Grade 2 Students Can ...
* paint using washable paint and ° paint using tempera, watercolor,
varied tools or wax-resistant techniques
e identify primary, light, and dark e classify colors within color
colors families (tints, tones, and shades,

warm/cool, etc.)

e identify a work of art e identify primary and secondary
colors
* notice the difference between e identify the formal elements in an
smooth and rough textures artwork (lines, shapes, colors, etc.)
* express feelings through artwork e critique works of art, expressing

likes and dislikes
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Construction (IL 26A; Nat'l 1)

Paint using washable paint and other tools.
Draw using colored chalk, pencils, and crayons.

Create monoprints by stamping objects or
sponges with tempera.

Sculpt pinch pots using modeling medium.
Carve into modeling medium using blunt tools.
Build sculptures by arranging objects or
manipulating paper.

Cut materials safely with scissors.

Glue/paste both soft and hard objects to paper.
Construct a collage using paper and found
objects.

Design fiber art using textured fabric and
string or yarn.

Become familiar with time arts (photography,
video, television, computer imagery, etc.).

Content (IL 26B; Nat'l 2, 3)

Use the imagination while experimenting with
art-making.

[llustrate emotional intent using several
artistic mediums.

Design artwork comparing fantasy and reality.

Construction (IL 26A; Nat'l 1)

Paint using washable paint and other tools.
Draw using colored chalk, pencils, and crayons.
Create monoprints by stamping objects or
sponges with tempera.

Sculpt and carve pinch pots using modeling
medium or clay and blunt tools.

Build sculptures by arranging objects or
manipulating paper.

Cut materials safely with scissors.

Construct a collage using paper, glue, and
both soft and hard objects.

Create fiber art using textured fabric, string,
or yarn.

Experiment with the time arts (photography,
computer imagery, etc.), identifying the center
of an image.

Content (IL 26B; Nat’l 2, 3)

Use the imagination while making art.
[llustrate emotional intent using various media.

Design artwork comparing fantasy and reality,
or with community as the subject.

Scope and Sequence

ARTS LITERACY

Elements of Art

(IL 25A; Nat'l 2)

« Identify primary, light, and
dark colors; varied lines;
geometric shapes; textures;
types of space; and sizes.

+ Compare and contrast line vs.
shape, color vs. texture, shape
vs. size.

Principles of Design

(IL 25A; Nat’'l 2)

+ Define balance and demon-
strate, using the body/objects.

+ Identify proportion through
visual examples (house to
mouse, etc.).

Expressive/Interpretive

OQualities (IL 25A; Nat'l 2)

» Show emotion using visuals
and facial expressions.

» Compare fantasy and reality.

+ Discuss why people create
art (for gifts, museums,
functional use, etc.).

Elements of Art

(IL 25A; Nat'l 2)

« ldentify primary, light, and
dark colors; varied lines;
shapes; textures; types of
space; and sizes.

» Compare and contrast line vs.
shape, color vs. texture, shape
VS. size.

Principles of Design

(IL 25A; Nat'l 2)

+ |dentify visual balance.

+ Define proportion through
visual examples.

» Explore visual rhythm,
emphasis, and unity.

» Show contrast using lines,
shapes, and colors.

Expressive/Interpretive

Qualities

(IL 25A, 27A; Nat'l 2)

+ |dentify and mirror emotions
found in artwork.

» Compare fantasy and reality in
artwork.
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Art Criticism (Nat'l 5)

* ldentify a work of art.

+ Describe a composition using the
formal elements (lines, shapes,
colors).

» Formulate questions about an
artwork based on descriptions of
formal elements.

Aesthetic Theory (Nat'l 5)

» Develop essential questions (What is
art?, etc.).

Art Criticism (Nat'l 5)

+ ldentify the formal elements in a
work of art (lines, shapes, colors).

» Describe a composition using the
formal elements.

« Create questions about a work of art
based on the formal elements.

» Recognize and classify artwork based
on media used (painting, drawing,
photography).

Aesthetic Theory (Nat'l 5)

» Understand essential questions
(What is art? What makes art
“good”?, etc.).

MAKING CONNECTIONS

Personal Connections

(IL 27A; Nat’l 1, 5)

» Explain and compare various
personal art experiences.

Historical/Cultural

Connections (IL 27B; Nat'l 4)

» Understand past, present, and
future.

» Explore the customs and
traditions of various cultures.

Interdisciplinary

Connections (IL 25B; Nat'l 6)

* |dentify types of art found in
daily life, including visual arts,
music, dance, and theater.

Personal Connections

(IL 25B, 27A; Nat'l 1, 5)

* ldentify and provide examples
of visual art found in a home, a
neighborhood, or everyday life.

» Describe personal arts
experiences.

Historical/Cultural
Connections (IL 27B; Nat'l 4)

» Compare and contrast when

various types of art were created.

» Understand and explain how art
tells a story of the past.

* Appreciate the art of world
cultures.

Interxrdisciplinary

Connections (IL 25B; Nat'l 6)

» Describe emotions communi-
cated through other art
disciplines.

 Classify the fine arts you can
see or hear.

» Compare the senses used by
artists.

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Understanding and
applying media,
techniques, and
processes

2. Using knowledge of
structures and functions

3. Choosing and evaluating
a range of subject matter,
symbols, and ideas

Understanding the visual
arts in relation to history
and cultures

Reflecting upon and
assessing the
characteristics and merits
of their work and the
work of others

6. Making connections
between visual arts and
other disciplines

s

o

For list of complete Illinois Standards for Visual
Arts, Grades Pre-K and K, see pages 250-251.
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Scope and Sequence

Construction (IL 26A; Nat'l 1)

 Paint and draw using tempera,
watercolor, chalk, and craypas.

+ Create relief prints and monoprints by
stamping objects with washable paint.

 Sculpt clay using various methods.

« Cut materials safely with scissors and
manipulate glue/paste.

» Construct sculptures and collages
using found objects.

» Weave using paper strips.

» Experiment with photography.
Content (IL 26B; Nat'l 2, 3)

» Use color to depict emotions.

* Depict a realistic environment/still-
life.

» Sketch original ideas to plan artwork.

* Mix primary colors into secondary
colors.

* Manipulate lines, shapes, and
proportions.

» Create portraits of family, friends, and
self.

 Create artwork using “competing”
textures (wet vs. dry, etc.).

Construction (IL 26A; Nat’l 1)

+ Paint using tempera, watercolor, or
wax-resist techniques.

» Draw using charcoal and oil pastels.

 Create prints by using stencils,
brayers, and tempera.

+ Design sculptures with clay, paper, or
found objects.

» Construct a collage using textured
paper, fabric, and other materials.

» Experiment with weaving.

» Explore human emotions and
personalities with photography.

» Explore computer imagery.
Content (IL 26B; Nat'l 2, 3)
 Sketch original ideas to plan artwork.

« Create abstract artwork using two or
more formal elements.

» Create portraits of a personal event.

* Create a color wheel with primary and
secondary colors.

» Represent objects and space, illustrate
balance, and create visual rhythm.

ARTS LITERACY

Elements of Art (IL 25A; Nat'l 2)

« |dentify straight, jagged, vertical,
horizontal, and diagonal lines and
varied textures.

« Compare and contrast organic and
geometric shapes.

« Classify primary and secondary
colors on the color wheel.

Principles of Design

(IL 25A; Nat’l 2)

» Use lines, shapes, and colors to create
balance, rhythm, unity, and contrast.

» Show proportion using varied sizes
of similar objects.

» Manipulate contrasting elements to
create emphasis.

Expressive and Interpretive

Qualities (IL 25A, 27A; Nat'l 2)

« Identify and explain how color
creates emotion.

« Examine realistic works of art.

» Define artwork based on the
processes and media used (painting,
drawing, photography, etc.).

Elements of Art (IL 25A; Nat'l 2)

« Classify colors within color families
(tints, tones and shades, warm/cool,
etc.).

« Compare and contrast varied lines
(spiral, curved, thick, etc.).

» Compare and contrast 2-D and 3-D
shapes.

Principles of Design

(IL 25A; Nat'l 2)

* Analyze the balance, proportion,
rhythm, and unity within a
composition.

» Explain contrast created through
shading.

Expressive/Interpretive

Qualities (IL 25A, 27A; Nat'l 2)

» Explore empathy through works of
art.

+ Analyze abstract works of art.

* Interpret an artist’s story depicted
through an artwork.

* Analyze the effects of using varied
media to depict similar subjects.
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Art Criticism (Nat'l 5)

« |ldentify the formal elements in a
work of art (lines, shapes, colors).

» Describe a composition using the
formal elements.

» Formulate questions about an
artwork.

Aesthetic Theory (Nat'l 5)

» Develop and support essential
questions (Does the work of art
“mirror” reality? Does that make the
art “good”?, etc.).

Art Criticism (Nat’'| 5)

« |dentify the formal elements in an
artwork (lines, shapes, colors).

» Describe a composition using the
formal elements.

» Analyze how the formal elements are
arranged to tell a story.

» Create questions about an artwork
based on the formal elements.

Resthetic Theory (Nat'l 5)

» Develop essential questions from an
expressionist perspective (Does the
artwork express emotions? Does that
make the art “good”?, etc.).

MAKING CONNECTIONS

Personal Connections

(IL 25B, 27A; Nat’'l 1, 5)

» Demonstrate proper etiquette
when viewing the arts.

» Create artwork to use in
celebrations.

Cultural Connections

(IL 27B; Nat'l 4)

+ Examine significant world art
(Sistine Chapel, Taj Majal, Mona
Lisa, etc.).

» Examine Native American
culture, symbols, and practices.

* Examine how art tells stories of
the past and is used in cultural
celebrations.

* Examine characteristics of world
cultures.

Interdisciplinary

Connections (IL 25B; Nat'l 6)

* Explain how mind, body, light,
and sound are used in two or
more art disciplines.

Personal Connections

(IL 25B, 27A; Nat’'l 1, 5)

» Demonstrate proper etiquette
when viewing art.

» Describe art used for cultural
traditions, celebrations, or leisure.

Historical/Cultural

Connections (IL 27B; Nat'l 4)

* Examine the importance of
trade to art history (the Silk
Road, western settlers, Native
Americans, etc.).

» Explore world myths and
legends depicted in art.

Intexrdisciplinary

Connections

(IL 25B, 27A; Nat'l 6)

 Discuss how artists collaborate
(composers, choreographers,
set designers, etc.).

+ Describe sensory elements used
in various art disciplines.

+ Explain how artists communicate
ideas through the arts.

Illinois State Goals

25. Know the language of
the arts.

26. Through creating and
performing, understand
how works of art are
produced.

27. Understand the role of
the arts in civilizations
past and present.

National Standards

1. Understanding and
applying media,
techniques, and
processes

2. Using knowledge of
structures and functions

3. Choosing and evaluating
a range of subject matter,
symbols, and ideas

4. Understanding the visual
arts in relation to history
and cultures

5. Reflecting upon and
assessing the
characteristics and merits
of their work and the
work of others

6. Making connections
between visual arts and
other disciplines

For list of complete Illinois Standards for Visual
Arts, Grades 1—2, see page 250=251.
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Chicago’s Museums
Put Art in the
Spotlight

Chicago is renowned for its
magnificent, world-class art
collections. Two major museums

have helped establish this reputation:

The Art Institute of Chicago and the
Museum of Contemporary Art.

A American Gothic

DX, e | Rl

The Art Institute’s Michigan Avenue
building first opened in 1893, and to
this day the lion sculptures stationed
on either side of the entrance are
instantly recognized as symbols of
Chicago’s commitment to the arts.
Each year thousands of visitors flock
to view the museum’s collection
comprising masterpieces from
ancient to modern times. In 2009,
the museum debuted its Modern
Wing. Designed by the architect
Renzo Piano, this addition makes the
Art Institute the second-largest art
museum in the United States.

The museum’s European collection
boasts more than 3,500 works dating
from the twelfth to the mid-twentieth
centuries. Major impressionists,
post-impressionists, and classic
modern artists are among the
museum’s most significant holdings.
Arguably as iconic as the lions at

the museum’s entrance is Georges
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© A Art Institute of Chicago

Seurat’s pointillist masterpiece A
Sunday Afternoon on the Island of La Grande
Jatte. The American collection houses
one of the best-known paintings

in our continent’s history, Grant
Wood’s American Gothic. Also on view
are significant works by United States
painters Mary Cassatt, Winslow
Homer, Edward Hopper, Jacob
Lawrence, Georgia O’Keeffe, and
Romare Bearden, and the Mexican
painter Diego Rivera.

The Asian collection spans nearly five

millennia and includes over 35,000
objects, from household objects

of ancient times to nineteenth
century woodblock prints, including
the familiar Great Wave Off Kanagawa
by Katsushika Hokusai. Other
highlights include Chinese and
Japanese textiles; Chinese bronzes,
ceramics, and jades; and Indian and
Southeast Asian sculpture. Smaller
but no less exciting is the museum’s




collection of African art, with
emphasis on the sculpture of West
and Central Africa. Masks, figurines,
headdresses, ritual objects, ceramics,
and furniture reflect the culture and
daily life of each nation and region,
as well as their unique modes of
expression.

With the addition of the Modern
Wing, the museum doubled its
education facilities. The new Ryan
Education Center offers enlarged
space where teachers and museum
staff can orient student groups
during museum visits and where
students participate in hands-on art
projects.

The Museum of Contemporary
Art has stayed true to its mission
since its 1967 founding: “to be an

innovative and compelling center of
contemporary art where the public
can directly experience the work and
ideas of living artists, understanding
the historical, social, and cultural
context of the art of our time.” Its
current residence located just east
of Michigan Avenue near the old
‘Water Tower, was built in the 1990s,
establishing the MCA as one of the
largest contemporary art museums in
the country.

The museum’s holdings consist of
artwork created primarily after 194.5.
Though the MCA has a strong and
varied permanent collection, it does
not permanently exhibit many of

its pieces. Instead, the galleries are
chiefly devoted to rotating exhibits
that feature not only the museum’s
own collection but other important

artwork on the local, national, and
international scene.

The MCA’s commitment to all
aspects of contemporary art—
including painting, sculpture,
photography, video, performance,
and installations—has helped increase
the public’s appetite for works that
challenge and expand the definition
of art and its place in the world.
Artists featured have included the
more established contemporary
names, such as such as Claes
Oldenburg, George Segal, Robert
Rauschenberg, Andy Warhol, and
David Hockney; and artists whose
legacies are still being shaped, such
as H.G. Westermann, Chuck Close,
Richard Hunt, Cindy Sherman, Jeff
Koons, and Kerry James Marshall.

In addition to its major museums, Chicago has also been home to significant visual artists and art movements.

The timeline below offers a quick glance at some of these artists.

CHICAGO

MOTLEY, JR.

Ivan Albright (1897-1983).

Known for grotesque hyperrealist style.
Significant work: Picture of Dorian Gray

(1943).

Archibald Motley, Jr. (1891-1981).
Known for paintings of the Black
Renaissance in Bronzeville. Significant

works: Blues (1929) and Nightlife (194.3).

Laszlé Moholy-Nagy (1895-1946).

Known for photography and design.

WIRSUM

Came to Chicago in 1937 to open the New
Bauhaus School of Design.

Richard Hunt (1935—). Known for
hybrid sculptures including organic and
industrial materials. Significant work:

Farmer’s Dream (1980) .

Judy Chicago (1939—). Known for

installation work. Significant work: The

Dinner Party (1974—1979).

Chicago Imagists (19505—1960s).
Movement of Figurative and Experimental
art developed in Chicago. Significant
works: Roger Brown’s Flight of Daedalus and Icarus
(1990), Ed Paschke’s Minnie (19%74.), and
Karl Wirsum’s Screamin’ Jay Hawkins.



The Developing «s::
Visual Arts Student

From the beginning of third grade to the end of fifth grade, children go from

carefree childhood to the brink of adolescence. This is a great time to introduce art

projects that engage their imaginations and provide an outlet for self-expression. The

following is a quick look at some of the behaviors you're likely to encounter within this

learning level.

Third graders

At this grade, eight- and nine-year-

old artists tend to use exaggeration to